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PREFACE

Early in the 1973 Fall Semester, a team of investigators, in-
¢luding Drs. Victor H. Appel, Paul G. Liberty, H. Paul Kelley, Margaret
C. Berry, and student research assistants, was assembled in response to
President Stephen H. Spurr's request that a study be cenducted of stu-
dent, faculty and administrator practices, experiences and attitudes
toward the undergraduate pass-fail option system of grading at The Uni-
versity of Texas at Austin. The study was intended to provide needed
data that would serve to aid various University decision-makers con-
sidering possible revisions in the system. This report is intended to
sunmarize the most ~alient results of that investigation.

The investigators acknowledge with gqratitua: the contribution
of Don Marler, Pat Chew, Sandra Bruce, Carlos Laredo, and Walter Johnston
all of whom served as research assistants. In addition, we are appre-
ciative of Alan Beychok, Alan Gerger, and other members of the Student
Government Committee on Academic Affairs who gave helpful commentary on
the questionnaire and other aspects of the study. Finally, we express
appreciation to the dedicated and painstaking clerical services of Terry

Hall and Lynn Davis.
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BACKGROUND OF THE STUDY

As a necessary background for the study, this section specifies
the current policies about the optional pass-fail grading system at U. T.
Austin as stated in the enabling legislation. 1In addition, subsequent

implementation and proposed revisions of the system are outlined.

tnabling Legislation and Its Implementation

In a memorandum dated October 20, 1967, to members c* the Educa-
tional Policy Committee, then Vice Chancellor for Academic #ffairs Norman
Hackerman asked the Committee to consider making a recommendation to the
Faculty Council for a University-wide policy concerning "the use of pass-
fail grades within clearly defined 1imits."+!

On November 13, 1967, the Educational Policy Committee, with Pro-
fessor W. T. Tucker as chairman, submitted for consideration by the Faculty
Council a set of recommendations concerning an optional pass-fail grading
system.2 Those proposals would have permitted all U. T. Austin students
to take a limited number of traditionally graded courses on a pass~fail
basis. On December 12, 1967, the Faculty of the College of Arts and Sciences
submitted to the Council a similar set of proposals.3

At its meeting on December 12, 1967, the Faculty Council used the
Educational Policy Committee proposals as the vehicle for its recommenda-
tions to the Administration and the Board of Regents. The original pro-
posals were modified and augmented by the Council, which then approved

them in the following form:

*Footnotes for "Background of the Study" are listed c¢n page 52,
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Undergraduate students shall be permitted to take
up to five semester courses in elective subjects
cutside their major on a Pass or Fail basis as a
part of the hours requirad for their degree. ' They
must state their intentions to register on this
basis bv the official date for adding courses and
changing sections; they must have received thirty
semester hours of college credit and may not elect
more than two courses a semester on the Pass-Fail
basis.

I a student decides to major in the subject in
which he had taken a course on the Pass-Fail basis,
the department concerned snall decide whether the
course may be counted as part of the student's major
requirements.

The grade point average for a student who has
elected to take courses on the Pass-Fail basis will
be calculated by dividing the total grade points he
has received by the number of credit hours he has
taken on the letter-grade basis.

Each derartment is authorized to offer as many as
two undergraduate courses on a Pass-Fail basis,
and a student may take as many as two such courses
within nis major.

Undergraaduate students may take examinations for
advanced standing on a Pass-Fail basis. but ad-
vanced standing based on such examinations shall
not reduce by the corresponding amount cgurses
which uay be taken on a Pass-Fail basis.

At its meeting on January 26, 19¢8, the Board of Regents of The Uni-

versity of Texas System approved the recommendations from the U. T. Austin

Facul ty Council.5 The optional pass-fail grading system was to become ef-

fective on Seotember 1, 1968.

“n January 19, 1968, President Normar Hackerman appointed a special

committee to implement the optional nass-fail grading system. Professor

Tucker, chairman of the special committee, made a report to President

Hackerman un rebruary 19, 1968.6 The special committee recommended that




the symbol CR, meaning "credit but without specific grade." should be
used to indicate a passing grade in a course taken on a pass-fail option
basis. It recommended further that when a student registers for a course,
he should indicate on his registration form that he wishes to take it on
a pass-fail basis. When he draws a class card for that course, he should
have it punched with a symbol that will appear on both the instructor's
check sheet and the instructor's grade report form. Students should be
periitted to request a change from pass-fail to ABCDF grading, or the
reverse, in a course during the add-drop period. Details regarding the
use of forms were included in the recommendations. -The final recommen-
dation was that grades should be reported by instructors as CR or F, and
that these grades be subject to change only to CR or F.

President Hackerman approved the report and made a brief statement
about it at the March 18, 1968, meeting of the Faculty Council.” The
recommendations were revised slightly to provide for identification of

the course as a free elective or as one within the student's major area.

Recent Deliberations Regarding Possible Revision of the Present System

Within the past two years, substantial debate has focused upon the
possibility of revising or even eliminating the pass-fail option system.
This debate was initiated by a proposal for revisions of the pass-fail
grading system that the Coordinating Counci® for Arts and Sciences sent
to the University Council on January 20, 19728  The proposal was con-
sidered by the Council at its February 21, 1972, meeting; after discussion,

the proposal was unanimously referred to the Committee on Educational
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Policy.” That Conmittee reported back to the University Council at its

meeting of May 15, 1972, but the Committee's proposed revisions were de-

ferved by the Council for further discussion “until fall."lo

In the
interim, the report was referred again to the Educational Policy Committee.
On February 8, 1973. Professor Bern. ', Sagik, then chairman of the
Educational Policy Cormittee, sent to President Spurr and the University
Council for consideration at its March 19 meeting a modification of the
Committee's earlier proposed revisions of the pass-fail grading system.]2
Dr. Sagik commented that the Committee sensed that the avowed purpose of
the pass-fail option--to explore academically without undue jeopardy to
one's GPA--often had not been realized. The Committee urged that the
multiple GPA be considered seriously. It further proposed that, if the
pass-fail grading system were to be retained, it should be governed by
the rules which the Comittee was recommending. Those rules would expand
optional pass-fail grading to required courses outside the student's
major and would permit the student more flexibility in changing from
ABCDF grading to pass-fail grading.

Prior to the March 19 meeting of the University Council, the Educa-
tional Policy Committee's modified recommendations were studied by the’
Subcommittee of the Ceans Council. which consists of academic assistant
deans. Through Dean Max Westbrook, its chairman at the time, the Sub-
comnittee recomnended on March 12 that a new set of revisions of the pass-
fail grading system be substituted for the set proposed by the Educatioral

Policy COmmittee.]3

Except for minor adjustments in proceaures by which
students could change to or from pass-fail grading, the Subconmittee

re commended retention of the present pass-fail regulations.




At its March 19, 1973, meeting members of tné University Council
again discussed at great length the various pass-fail prc»posals.]4 Dr.
Sagik presented the modified recommendations of the Educational Policy
Comittee. Dr. Westbrook distributed copies of his March 12 memorandum
and presented the counter-recommendations from the Subcomnittee of the
Deans Council; in making his presentation Dr, Westbrook stated that his
group felt it would be a mistake to expand a system "which has failed"
in optional courses into the required courses. The Council finally voted
to refer both sets of proposals back to the Educational Policy Committee,
with the intent that the EPC and the Deans Council Subcommittee meet jointly
and attempt to prepare a set of proposals both groups could support.

The two committees carried out the Council's mandate promptly;
their joint recommendations were distributed to members of the Unmiversity
Council cn April 13. The proposals from the two included the recommendé-
tion that the present optional pass-fail grading system be discontinued.]5
Dr. Sagik presented these proposals 1o the University Council for action
on April 16, 1973. After lengthy, and often impassioned, discussion,
members of the University Council voted to table the recommendations, thus
leaving in effect the present optional pass-fail grading system regulations.]
Later in the same meeting, President Stephen H. Spurr indicated that he
would refer the question back once again to the Educational Policy Commit:t:ee.]7

Inasmuch as the discrepant positions taken utilized differing
assumptions about the status of pass-feil students and their motives, the
need was evident for reliable data to provide empirical bases for decision-

making. To obtain the needed empirical data, President Spurr first took




steps to obtain a review of the professional literature on pass-fail
grading.]8 Then he asked that a proposal be written for a "study of
practices, experiences, and attitudes toward pass-fail from students and
faculty on our campus."19

On August 3, 1973, a proposal for the study being reported here
was submitted-by the investigators to President Spurr via Dr. Ronald M.
Brown, Vice President for Student Affairs.20 Tha proposal was approved,

and work began on the study in September, 1973.



FOCI OF THE STUDY

After discussion with certain key personnel, a review of recent
deliberations in University legislative bodies, and perusal of relevant
literature, the following questions were identified and made to serve

as foci of the study:

1. What was the incidence of student enrollment in courses on
a pass-fail option basis at U. T. Austin during thc 1273 Fall Semester?

2. Do certain colleges or schools have a larger proportionate
enrollment than do others of students taking their courses on a pass-
fail option basis?

3. What are the demographic characteristics of students cur-
rently taking courses on a pass-fail option basis? Specifically, what
do i~dices of academic potential and performance, classification level,
sex, college of origin, and post-baccalaureate educational plans reveal
about the modal characteristics of a sample of students taking courses
on a pass-fail option basis?

4. What are the beliefs held by students, faculty, and adminis-
trators about the modal characteristics of students who take courses on
a pass-fail option basis?

5. What are the beliefs of students, faculty, and administrators
about the academic orientation and commitment to learning held by under-
graduate students at U. T. Austin?

6. What are the principal reasons reported by students for their

taking courses on a pass-fail basis?



7. What is the degree of reported satisfaction by students with
the pass-fail courses they have taken?

8. What are the primary reasons faculty and administrators impute
to students as the bases for taking pass-fail zourses, and how "legiti-
mate" do they consider these reasors to be?

9. Do students who are taking courses on a pass-fail option basis
reccive higher or lower grades on the average than do their classmates en-
rolled in the same classes on an ABCDF basis?

10.  Jo students who are enrolled in courses on a pass-fail option
basis report higher levels of satisfaction with those courses than do their
classmates who are taking the same courses on an ABCDF basis?

1. What attitudes do students, faculty, and administrators hold
toward specified hypothetical changes i.: the pass-fail grading system?

12. How knowledgeable are students, faculty, and administrators
about the present pass-fail option system of grading?

13. What are the types and extent of perceived administrative prob-
lems arising for both administrators and faculty in conjunction with the
implementation of the pass-fail option grading system?

14.  What has been the experience of administrators in implementing
tne pass-fail option system?

15. In practice, what is the degree of administrator adherence to
the university and college rules specifying conditions for participation

in courses on a pass-fail option basis?
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Cverview

. ————

The nature of the research required access to a large nurber cf
students, facuity, and administrators in a relatively short time. Fur-
ther, extensive information was needed from each respondent. Such c*r-
cumstances suggested the use of a questionnaire methedolegy. To obtain
data on the particular issues on which this study fccused, it was neces-
sary to tailor-make the que;itionnaire instruments. In an effert te
naxinize the responses frem the carefully selected samples, administra-
tion of the questicrnaires was accumplished during cless pericds ard in
other group meetings whenever possible. Faculty and administrator mem-
bers of the selected samples who couid not be reached in groups were
mailed questionnaires on an individual basis.

The secticns below describe in detail the composition of the stu-
aent, faculty and administrator samples selected; the prccedure for
selecting thcse samples; the procedure followed in corducting the study;
the nature of the three questionnaire instruments develcped; and the

nature of the arnalyses performed cn the data.

Student Subjects

The student subjects in the study were 869 undergraduate students
enrolled in 27 classes throughout the University during the 1973 Fall

Semester. These were classes admitting students on Loth a pass-fail and

. 13
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on an ABCOF basis. Of the 869 students. 195 were students taking the
classes on a pass-fail opticr basis; the remaining 6, stucents were
tahing the classes on the traditionally graded basis. Of the 869 stu-
dents, 403 had taken one or more pass-fail option courses at U. T. Austin,
while 458 had taken none; no information about their enrollment in courses
on the pass-fail option basis was received from eight of the subjects.
This procedure for the selection of student subjects permitted compari-
son of these two subgroups. A detailed description cf the characteris-

tics of the student subjects is provided in Tables la and 1b.

Procedure for Selection of Student Subjects and for ‘dwinistration of the

Student Questionnaire

The procedure for selection of the student subjects was directly
related to the procedure for the selection of the 27 classes chosen for
this study. The investigators started with an intent to draw a 2.5%
sample representative of the various colleges and schools at U. T. Aus -
tin (825). The p:ocedure followed was to examine the Registrar's list-
ing of 1973 Fall Semester classes that had hoth pass-fail and ABCDF stu-
dent enrollments. The investigators then identified those classes that
had the highest proportions of students anrolled under the pass-fail
option. A constraint placed on this selection procedure \as that each
of the colleges and schools had to be represented; hence, some classes
having lower proportions of pass-fail registrants were selected over

other classes having higher proportions.

14
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The prefessor teaching each selected class was asked to permit
the questionnaire to be administered to the members of that class during
a2 regular class meeting time on a convenient date subsequent to the first
mid-term examination. One professor declined, so an alternate class was
selected and used. The 27 classes ultimately included in the study are
listed in Table 2b.

The student questionnaire was administered in the classes selected
at the agreed upon time by project personnel. Students were invited to
participate, but their participation was not obligatory. Almost all class
members agreed to participate. No effort was made to follow-up on Stu-
dents who were absent from class on the day the questionnaire was adminis-

tered.

Faculty Subjects

The faculty subjects in this study were 269 meimbers of the faculty
at U. T. Austin in 1973-1974. The characteristics of this faculty sample
are specified in Table 3. As can be noted from a study of that table, a

wide range of faculty were represented in the sample.

Procedure for Selection of Faculty Sample and for Administration of the

Faculty Questionnaire

The faculty sample (N = 269) was drawn from three discrete sources:
instructors of the 27 classes in which the student respondents were reg-
istered; 53 members of the Faculty Senate; and a representative sample

based on a mail-out of the questionnaire to every fifth-listed faculty
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member on an official alphabetical listing of the University faculty.

The 27 faculty members teaching the classes polled were asked
to respond to the faculty questionnaire at the same time that their
students completed the student questionnaire. A1l complied with that
request.

The chairman of the Faculty Senate, Professor W. S. Livingston,
was asked for his consent to permit the administration of the faculty
auestionnaire to Faculty Senate members present at a regular meeting.
Arrangements were made to include the questionnaire on the agenda for
the Faculty Senate meeting in December 1973. Copies of the question-
naire were mailed to those members who were absent from the meeting with
a reovest that they be returned in an envelope addressed to the project
staff. This subgroup was sampled in an effort to include in the faculty
sample the views of the faculty who were particularly conversant with
the pass-fail issue. Forty-six respondents (out of a possible 53) were
obtained thereby.

By far the largest proportion of faculty respondents accrued from
the mail-out of the faculty questionnaire to approximately 400 faculty
members. The mail-out was accompanied by a cover letter of explanation
from the chairman of the Faculty Senate. The respondents were requested
to return the questionnaire in an envelope addressed to the project
staff. As indicated above, this faculty subsample was comprised of re-
spondents to a mail-out to every fifth named faculty member on an
alphabe*ized roster of the 1973-1974 faculty members at U. T. Austin.

This mail-out yielded a 49% return (196). No follow-up could be con-

16
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ducted 1n thhat the respondents answered anonvmously,

Administrator Subjects

The administrator subjects were 35 respondents from among all
vice presidents, deans, assistant deans, and ceriain other administra-
tive officers at U. T. Austin who responded to an invitation to parti-
cipate in the study. The characteristics of the administrator sample

are specified in Table 3.

Procedure for Selection of Administrator Sample and for Administration

of the Administrator Questionnaire

- 4 o.p ® -

The administrator questionnaire was administered in several ways.
It was mailed to the vice presidents and deans with a cover letter of
explanation by Dr. Ronald M. Brown, Vice President for Student Affairs.
The remaining administrator respondents were members of the Subcommittee
of the Deans Council, a group composed primarily of assistant deans or
persons serving in that capacity and certain other administrative officers.
After gaining the necessary consent from the Subcommittee chairman, the
questionnaire was administered at the regular November meeting of the
Subcommittee. Members absent from that meeting were mailed the question-
naire individually. 1In all, 35 (767) of the 46 administrators receiving

the questionnaire responded to it.
Instruments

The pass-fail questionnaires were specifically prepared for this

study by the investigators 2fter perusal of similar instruments avail-

' 17
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able in the professional literature and after various eftorts to learn
tne salient issues. Thnese efforts included a review of the literature,
| reading.of the minutes of University bodies debating the pass-fail
question, and conferences with ten individuals having special expertise
or involvement with the issue. In addition, the investigators invited
and recetved input regarding the content of the questionnaire from
members of the Student Government Conmittee on Academic Affairs and the
Texas Union Student Academic Affairs Committee. These student leaders
served as preliminary field testers of the student questionnaire and
offered suggestions for its revision. After a number of revisions and
field testing, the research team finalized the student questionnaire.
The faculty and administrator questionnaires were adaptations of the
stuedent questionnaire in that these latter two instruments retained
many of the same items found in the student questionnaire. Additional

items were added or deleted as appropriate for the target group.

Data Analysis

The results of the completed questionnaires were coded and pre-
pared for data processing. Using DISTAT (Veldman, 1971), distribution
statistics for each item on the three questionnaires were compiled. In
addition to the summary data for the three basic samples, subgroup
analyses were performed on the student data in order to make possible
essential comparisons between pass-fail students and ABCDF students.

Pass-fail students were defined as those students in 27 representative
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classes who had taken, or were taking, at least one course on a pass-
fail basis at U. T. Austin. In several instances, the sample was further
divided to permit comparisons of the pass-fail students enrolled in the
27 representative classes with their traditionally graded counterparts
in those same classes.

Because of missing data or noncodable responses to certain items
on the questionnaires, the number of respondents varied somewhat from

item to item. These differences are indicated in the tables as appro-

priate.
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RESULTS

The results cf the study will be renorted within the framework
of the basic questions posed. Following the restatement of each basic

cuestion, major findings are reported. .

. what was the dncidence of student ennoadrcit £n courses cr a
PRS- aadl cption basds at U. T. Austin duting the 1973 Fall Semeston?

during the 1972 Fall Semester, 3,896 undergraduate course regis-
tratiors out of a tctel of 155,133 (2.51%) were recorded for courses
being taken on o pesc-fail cpticn basis at U. T. Austin. A breakdown
ot the nurler ¢1 registrations within each of the colleges and schools
is giver in Tatle 4. Without extensive effort, it was not possible to
ascertain the number of individual students involved. If data from the
student sample can be considered representative, then it is probable that
the rreponderance of these registrations are accounted for by students
taking only a single course, or about 3,500 individuals.

A second way to describe the incidence of student enrollment in
courses on a pass-fail option basis is to determine how many courses, on
the average. individual students have taken at U. T. Austin. These data
were based on the raport of the 403 subjects in the student sample who had
pass-fail experience at U. T. Austin. The mean number of courses taken
by this predominantly upper-division subsample was 1.89. Only 7% of these
students had taken more than three pass-fail courses on a pass-fail option
basis. When all 869 students in the sample are considered, the mean

number of pass-fail courses taken falls to .89.
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2. Do centain cotleges o scheols have a targer preporticnate
enteliment than do others of students taking thedr counses on a pass-
gadc eption basda?

From an examination of the incidence of registrations on a pass-
fail option basis within colleg 5 and schools, as shown in Table 4, it

is clear that a wide variance in practice exists.]

This statement ap-
plies on both an absolute and a relative basis. On an absolute basis,
the number of enrollments within a college ranged from over 1,000 in the
College of Social and Behavioral Sciences to less than 50 in the College
of Engineering and the College of Pharmacy. Optional pass-fail enroll-
ment in the schools of the University ranged from a high of 166 in the
School of Communications to a low of 30 in the School of Architecture.
Since the colleges (or division) and schools in the University
vary widely in size, a comparison of the relative number of pass-fail
registrations out of the total number of registrations for all courses
in each college or school was necessary. Viewed in this manner, a wide
variation in practice is also found. The relative number of optional
pass-fail registrations ranged from more than 4% in Education and General
and Comparative Studies to less than 1% in *he Colleges of Pharmacy and
Engineering. Compatable data for schools revealed a high of 6.53 for the
System-lide School of Nursing to 1.06% as a low for the School of Archi-
tecture. In summary, these data from all colleges, divisions, and schools

reveal that optional pass-fail registrations remain a very small propor-

tion of total undergraduate course registration.

- - onven -

]These figures do not include pass-fail enrollment in courses
offered on a pass-fail basis only.

21
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3. What ate the demegriaphde chatacterestics of students cursentin
tak(ng courses on @ pass-§adl epldon basis?  Specdfically, what de (ndices oy
academic potential and pergormance, classification level, sex, colleqe of ondgin,
and post-bacealanreate cducational plans reveal about the modi:l charactendsties
oy a sample of Students takdng counses on a pasds-§ail cption basds?

The characteristics of - tudents who had taken one or more pass-fail
courses at U.T. Austin were studied to determine whether or not such students
were atypical relative to students at large. A number oy demographic character-
istics served as the parameters for evaluation. The data obtained with respect
to these parameters are shown in Tables la and 1b. Overall, the results suggest
that the students who selected a pass-fail option course were somewhat different
from ABCDF students. With respect to indices of academic potential and per-
formance, a small but consistent superiority was noted in favor of the pass-
fail students. Forty-six percent of the pass-fail students were in the
upper 10% of their high school classes as opposed to 407 of the ABCDF students.
Mean Verbal and Mathematical Scholastic Aptitude Test 'subscores were somewhat
higher for the pass-fail students, as were the several grade point average
indices. A greater likelihood existed that thn pass-fail student was a
senior student than any other classification level and that he entered the
University directly from high school (as opposed to being a transfer student).
Only 38. of the pass-fail students were transfers, as compared to 44% who
were transfer students among the comparison group of ABCOF students.

In addition, the pass-fail students were somewhat more likely to be
planning for graduate study (43%) than were the students in the comparison

group (37:). A slight difference was noted in the degree of certitude held

: 22
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by the pass-fail students concerning future career plans. The pass-fail
group was slightly less certain about their future career plans than were
tne ABCDF students. Finally, the pass-fai  student was much more “ikely
to be a student majoring in the social and behavioral sciences or business

administration than in engineering, fine arts or pharmacy.

4o What are the beldegs hedd bu students, faculty, and adminds-
Cialens dboat the medal charactencstdes o3 students whe take courses on
&N qae]d eption bases?

Question #4 was investigated in two ways. First. all three samples
were asked to indicate their beliefs about the academic abilities of those
students who take courses on tne pass-fail option basis at U. T. Austin--
thal is. are such students drawn from the upper or lower strata of ability
anong undergraduates? These data are shown in Tables 5 and 6.

The modal response (H1 ) of the total student sample as to which stu-
dents take advantage of the pass-fail option indicates that students are
probably enually distributed across the total range of ability among students.
This helief was even more pronounced among the pass-fail students (58%) than

among the ABCDF students (45 ).

A secondary trend was noticeable. Almost one-fourth of the students
thought the optional pass-fail registrations attracted about an equal num-
ber of students from both extremes of ability (but not from the middle).

The comparable data for the faculty and administrators generally
parallel the student data with respect to the modal beliefs. The secondary
trend reflected in the student data also applied to the faculty data, but
not to the administrator data Administrators perceived that more poorer

students (18°) took the pass-fail option than did the faculty (5 ) and stu-
dent (4 ) groups.

Q * 23
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The second means of investigating the question was by inquiring
into the attitudes and motives of students who elect courses on a pass-
fail basis. Faculty and administrators were asked to give their impres-
sions abcut such matters as, "Do students work harder or less hard than
they usually do when taking a course on a pass-fail option basis?" These
data are presented in Tables 7 and 8.

The greatest amount of concurrence among faculty (71%) and adminis-
trators (77:) was that students are less anxious about such courses than
they are when graded on an ABCDF basis. In addition, a majority of
faculty (52.) and administrators (747) believed that students taking courses
on a pass-fail option basis work less hard than they usually do in ABCDF
qgraded courses. A majority of the administrators (57.) but only about one-
fourth (27.) of the faculty felt that such students get less out of courses
taken on a pass-fail option basis than they usually do otherwise. About
one-third of both groups concurred that the students would probably not
have taken the courses in which they were enrolled on a pass-fail option
basis had those courses been available only on an ABCDF graded basis.

It is of interest to compare these impressionistic beliefs with the
parallel data reported by students regarding their own actual pass-fail
experience, as shown in Table 9. A majority of the students reported them-
selves as being less anxious (approximately 66%) while a minority responded
that they worked less hard than they usually do (approximately 37). On
the other hand, about 20 indicated that they actually worked harder, and
39 reported that they got more out of the course than they usually do.
About a third of the students reported that they would not have taken the

course in wiiich they were currently enrolled on a pass-fail option basis
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were it available only on an ABCDF basis. Slightly more than one-fourth of
the students indicated that their pass-fail experience had caused them to
want to take at least one additional course in the same academic discipline,
but they had not yet done so.

These data suggest some concern by faculty and administrators about

- - -

the academic diligence of pass-fail students. This concern is supported

in parrt ard opposed in part by the student data.

5., Qaat ase the beldeyd ¢y students, facudty, and adminds tradens
Gt the academee cxdentation and cemmstment e Ceanndng held by undenr-
atddud e s tudents at UL T, Austan?

While question #5 does not serve directly to illumine the pass-
fail student, it does contribute to an understanding of the context of the
academic setting in which the pass-fail option is offered and the view held
of undergraduate students within it.

On the basis of student responses, as shown in Table 30, it is
apparent that both pass-fail and ABCDF graded students have diverse views
of the importance or necessity for grades. S:irong concurrence is evident,
however, that grades do not reflect how much undergraduate students get out
of a course, yet somewhat paradoxically, students tend to agree that stu-
dents in general are more likely to be concerned about the grade they re-
ceive than about the subject matter of the course. This latter result is
consistent with the indication that most undergraduate students are not
likely to be interested in "learning for learning's sake." The data tend
to suggest a view of traditional grading as being a noxiou$s but necessary

academic trapping.
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Faculty responses relative to grades and grading are more clear-cut,
as shown in Table 11, than are the student data. Faculty respondents tended
to support even more strongly than students the necessity for grades (e.g.,
“irades are needed to let undergraduates know where they stand. . . .").

The faculty data also parallel student indications that student motivation
to learn is less than optimal. For example, the faculty's strongest concur-
renCe was agreement with the statement, "Most undergraduate students need
the incentive of grades to motivate them to work." This latter statement
yielded a mean rating of 5.23 on the seven-point scale. The faculty members
tend to support grades as being essential or at least functional for the
somewhat nonacademic orientation they perceive iv characterize a large
segment of U. T. Austin undergraduates. Grades are also functional in the
sense that they are required in the culture for purposes of graduate school
and job placement.

As shown in Table 12, U. T. Austin administrators' views are generally
consistent with those of U. T. Austin faculty. Both faculty and adminis-
traters' ratings, though not 2s highly supportive as student ratings, con-
cu; in recognizing the limitations existing in grading systems. For example,
faculty ang administrators saow miid concurrence with the assertion, "Grades
do not reflect how much undergraduates get out of a course" (4.46 and 4.37,
respectively, on the seven-point scale used). Nevertheless, it is clear
from both faculty and administrator ratings that there is strong support
for the continuation of grading systems at the University, despite their
acknowledged limitations. On other questions asked relative to student
academic orientations, there was appreciably more diversity of views by

both faculty and administrators.
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. What are tue proneipal reasons aepented by students Jor thed
taking counses on @ pass-gacl bass?

In reviewing the deliberations regarding possible revisions in the
pass-fail option sys*em, it was élear that the motivations of students in
taking pass-fail courses was a central consideration. Were students seek-
ing an easy way out in signing up for courses on a pass-fail basis, or
were they seeking a legitimate means of exploring new fields without the
risk of damaging their academic records? Were other motives primary? In
an effort to provide an empirical basis for answering this question, stu-
dents were asked directly about their motives in signing up for courses
on a pass-fail basis. The results obtained are shown in Table 13.

The data reveal that the primary motives reported by students taking
courses cn a pass-fail basis are to lighten their academic loads (76%)
and to reduce the "threat value" of letter grades while taking the courses
(items #2, ¢3, and 44). Secondarily, students felt the pass-fail option
served as a vehicle for academic exploration in a minor or interest .:ea
(517)). It is of interest to note that pass-fail courses were seen by
only 21°. of the students as a viable vehicle in helping them to select a
major.

As responses to this question were based on a pre-selected listing of
possible motives, the investigators were particularly interested in examin-
ing additional write-in responses volunteered by respondents. FRelatively
few write-in answers were obtained. No central theme emerged from these

additional write-in responses.

7. What 8 the degtee cf nepetted satisfaction by students ud th

the pass-fadd counses they have taken?

° 21
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Closely linked to question #6, which queried students' motives in
taking courses on a pass-fail option basis, was the degree of satisfaction
provided by those courses in accomplishing the students' intents. Using a
seven-point scale in which "7" equalled "completely satisfied," students'
ratings of their satisfactions were generally moderate. As can be seen by
the data given in Table 13, virtually all of the listed purposes served by
taking courses on a pass-fail option basis were rated between "5" and "6" on
the seven-point scale. Students rated highest their satisfaction with
courses which permitted them to explore outside of their major area (5.94)
and which permitted them "To maximize my learning without having to worry
about the grade" (5.87).

A single exception to the generally moderate ratings was noted with
respect to the item, "To help me in selecting my major." The mean response
was 3.71, though the variability of responses to this question was greater
than for any other. This result is consistent with the students' low rat-
ings in question #6 on the use of pass-fail courses to help them in choosing

a major,

5. What ane the primary teasons faculty and admindstratons impute
to students as the bases fon taiing pass-fail cowrses, and how "Cegdtimate”

do they considen these weasons to be?

The investigators were interested in ascertaining the degree of con-
gruence between the reasons reported by students for taking courses on a
pass-fail basis with faculty and administrators' perceptions of those reascns.
Faculty and administrators were therefore asked to rate the reasons they at-
tributed to students for taking courses on a pass-fail basis from among the
same listing of pre-selected alternatives as that responded to by the stu-

dents. The results are shown in Tables 13, 14, 15, and 16.
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As can be seen from the cata show, ir these tables, a mederate de-
gree of concurrence existed between students anu faculty as to what the
reascrns were for taking courses on a pass-fail option basis. Several ex-
ceptions existed. The item, "To ninimize the risk of low grades in an un-
familiar area," was fourth most pcpular among students and rose to a rank
of first in frequency of mention by faculty and a rank of second by adminis-
trators. In addition, "To maximize my learning without having to worry
about the grade," was ranked second in frequency of mention by students and
fell tc a rank of fifth in frequency when rated by both faculty and adminis-
trators. Nevertheless, it can be concluded from the data that faculty and
administrators are "reading" with relatively good accuracy the primary
reasons students are taking courses on a pass-fail basis.

The investigators were concerned also with the value judgments faculty
and administrators made regarding the "legitimacy" of the students' reasons
for taking courses on a pass-fail option basis. As can be seen from an ex-
amination of Tables 13, 14, 15, and 16, a close correlation did not exist
between the most frequent reasons given by students for taking courses on a
pass-fail option basis and the .rationales most frequently judged as "legiti-
mate" for students' doing so. The faculty and the administrators were in
close accord in the value judgments they made. For example, both faculty
and administrators were reluctant to endorse "lightening of a student's load,"
the most frequently reported item, as a "legitimate" raticnale. With respect
to legitimacy, this item was ranked eighth by faculty and seventh by adminis-
trators among the ten items listed (Table 16). In contrast, the item most
frequently considered "legitimate" by bath faculty and administrators was
ranked only fifth in frequency by the students. This item dealt with "taking

courses outside one's major area for exploratory purposes." It is evident
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from these data that academic exploration, a primary intent for estab-
lishing the pass-fail option system at U. T. Austin, is only a secondary
motivation for students.

Two items highly ranked by students with respect to frequency were
also endorsed by faculty and administrators in terms of "legitimacy."

These two items (items #2 and #4) dealt with "maximizing learni- wvithout
having to worry about grades' and "minimizing risk of low grades in an
unfamiliar area." It would appear as if facu:lty and administrators value
the pass-fail option as a way for encouraging academic exploration as long
as the pursuit of new knowledge remains a rigorous and disciplined effort
and not a shortcut.

The listings given in Table 16 provide an Opportuhity to compare
rank orderings of the data across the three samples. These data indicate
that the rank order preferences of faculty and administrators are more
nearly similar than are those of either of the two groups when compared
with the rankings of students.

In order to test the premise that students sometimes may be signing
up for courses on a pass-fail opntion basis in order to enable them to attend
classes with less regularity than might be required otherwise, the investi-
gators asked faculty and administrators for their impressions about class
attendance of pass-fail and ABCDF graded students. As the data in Table 17
indicate, faculty members tended to disagree or to be uncertain (3.89) that
pass-fail students were any more likely to be absent from class than ABCDF
graded students. Administrators, however, believed (4.82) that pass-fail
students were likely to be less faithful in class attendance. Although the

faculty data do not provide particularly clear-cut evidence, the administra-
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tors clearly hold the belief that pass-fail registrations result in reduced
class attendance. Resalution of this issue must await actual attendance

figures.

9. Do Students whe e takdng courses on a pass-gade option basds
tecedve hidghen on Lowen grades on the avenage than do thedr classmates
cnrelled an the same classed on an ABCDF basds?

A question of critical importance both on the campus and in the
research literature deals with the actual academic performance of students
taking courses on a pass-fail basis, as compared to that of traditionally
graded students. Subjects in the study were asked to report their currant
grade averages in the course at the time the student questionnaire was
administered. These data made possible a direct comparison of the perfor-
mance of students enrolled on a pass-fail basis in 27 selected courses with
that of counterpart ABCDF graded students. Table 18 shows the results of
this analysis.

When the two subgroups were compared, no appreciable difference
was noted in the mean student reported mid-term grades for the pass-fail
students as compared to the mean student reported mid-term grades for the
traditionally graded counterpart students. The mean for the pass-fail
students was 8.59 as compared to 8.85 for the ABCDF students (when 8 = B-,
9 = B, etc.). These data must be considered tentative in that 127 of the
total sample failed to report what their achieved grade was at mid-term,
thereby introducing a possible bias in the results.

Another way of looking at these same data is provided by the over-

all distributions of grades reported by the two subgroups in the 27 classes.
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As shown in Table 18, the percentages in each of the categories are quite'
similar in the "A" category. The ABCDF graded students show a discernibly
higher proportion in the A-/B+ category and a corresnondingly lower pro-
portion in the C+/C category.

On the basis of these student self-reports, it may be concluded
that both categories of students were achieving on the average between a
“B-" and a "B" grade. Neither group demonstrated a statistically signifi-

cant superiority over the other.

10. Do students whe are enrelled in courses on a pass-gadl option
bas oy weport hdgher Levets of satisgaction with these cceunses than do thei
ctassmates whe ate takding the same coutses on an ABCDF graded basis?

Some advocates of pass-fail grading have speculated that in the
absence of traditional lette- grading students would derive greater satis-
faction from their academic course work. To test that premise, a compari-
son was made between subjects enrolled in the 27 target classes on a pass-
fail and the ABCDF graded tasis. As shown by the data in Table 19, the
mean level of satisfaction, considering all 27 courses collectively, was
moderately high for both pass-fail (5.33) and ABCDF graded students (5.18).
These mean scores were not substantially different from one another. In
addition, the distributions of ratings for the two subgroups were re-
markably similar to one another. It may be concluded that the global
satisfaction ratings for the two suhgroups fail to demonstrate that rated
satisfaction with a course is enhanced by taking courses on a pass-fail

graded basis.
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Some of the items in Table 9 also bear indirectly on this issue.
Fer instance, the item, "I would recommend this course to a friend who
asked me about it," was responded to affirmatively by approximately 58%
of the students with pass-fail experience who answered the question.

In interpreting the data in Table 9, it is important to bear in
mind that the responses reflect the items that were applicable to stu-
dent respondents in characterizing the pass-fail experiences they had
had. The variable N shown for the various items indicates simply the
number of respondents who found the item applicable. For example, the
data reveal that 66" of the respondents reported that they had felt less
anxious in the first pass-fail course they had taken than they typically
did when takiag courses on the ABCDF basis. This proportion of re-
spondents held up when subjects reported on their experience in subse-
quent (2nd and 3rd) pass-fail courses as well. A second consistent
finding among those with pass-fail experience in one, two, or three
courses was that 392 of the respondents reported that they "got more
out ot the course than I usually do." Also, about a third of the stu-
dents with pass-fail experience reported that they worked less hard
when taking a course on a pass-fail basis tha;‘they usually do. How-
ever, another one-fifth of these students reported that they worked
harder. Finaliy, about one-tenth of the students had taken or were then
taking at least one other course in the same academic discipline as the
coursc they took on a pass-fail option basis. An additional 15% to 30%

reported that they would like to but had not yet implemented that intent.
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It may be concluded from these more specific ratines that a sizable
proportion of pass-fail subjects perceived their pass-fail course experi-
ences as being more positive in certain respects than their traditionally
graded courses had been. These positive outcomes include getting more
out of the course, being less anxious during it, and being encouraged to

explore subject areas they otherwise would not have explored.

1. What attitudes do students, gfaculty, and administratons hold
toward speedfied hypothetical changes (n the pass-faie arading Sys tem?

At the core of the extensive deliberations regarding the pass-fail
option system has baen the proposal regarding possible revisions of the
pass-fail option system. Various proposals for change have been advanced.
To assess sentiments on the part of students, faculty, and administrators
with respect to the various alternatives, the investigators incorporated
into the questionnaire the various proposals advanced at U. T. Austin and
additional ideas suggested by the pass-fail research literature. The
intent was to assay sentiment about a whole array of alternatives extend-
ing from leaving the pass-fail option system as it is, to revising it in
specified ways, to eliminating it entirely. The attitudes expressed
about these alternatives by students, faculty, and administrators are
summarized in Tables 20, 21, and 22, respectively.

Should the pass-fail option system at U. T. Austin be abolished?

Students, faculty, and administrators concurred in the judgment that the

undergraduate pass-fail option should not be abolished, though they varied

in the degree of their convictions. On the average, the responses to this
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alternative ranged from strong objection by students (1.52) to moderate
opposition on the part of faculty (2.40) to slight reticence by adminis-
trators (3.44). It is noteworthy that among the student sample, strongest
opposition to abolition of tiie pass-fail system came from those students
with pass-fail experience (1.24) as compared with those students without
any pass-fail experience (1.76).

Considering responses of "5," "6," and "7" on the seven-point scale
as support for this option, the data reveal that approximately 4" of the
student sample, 15", of the faculty sample, and 33% of the administrator
sample supported the abolition of the pass-fail system.

Should the pass-fail option system at U. T. Austin be left as it is?

The mean scores for the three samples fell in the intermediate range: 4.22
for the students, 4.01 for the faculty, and 3.21 for the administrators.
These scores are apt to be deceptive, at least in the case of the student
and faculty groups. Rather than indicating complete neutrality on the
question, an example of the distribution of the ratings for the students
indicates 43 as being supportive of the alternative, 32% as being apposed,
and 25 . as being uncertain or neutral. The faculty were almost equally di-
vided across the range of the scale, with 35 supporting, 32% opposing, and
32 uncertain or neutral. Comparable data for the administrators, as sug-
gested by the mean for that cample, indicates 577 opposing this alternative,
27 supporting it, and 187 uncertain or neutral.

It may be concluded that substantial opposition and support exist
among the three groups on leaving the pass-fail option system as it is.

What types of changes in the pass-fail option system are desirable

at U. T. Austin? A1l subjects in the study responded to 17 hypothetical
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revisions in the pass-fail option system. For all three groups, the re-
sponses given to the various alternatives presented ranged widely in the
degree of support or opposition expressed. This was particularly true in
the cases of students and administrators. Their mean scores on the 17
alternatives ranged from 1.52 to 6.29 for students and from 1.60 to 6.64
for administrators. The range in mean scores for faculty was from 2.30
to 5.99.

A1l three samples strongly supported the desirability of requiring
instructors to advise pass~fail students what the minimum competence
standards wouid be for a particular course. The administrators (5.30)
and faculty (5.47) generally supported the requirement that pass-fail
students do at least "C" (as opposed to "D") work in order to receive a
“pass" when taking a course on a pass-fail basis. Students were much less
receptive to this possibility, as indicated by their mean rating (3.60),
but were not strongly opposed to requiring at least "C" work in pass~fail
courses.

In general, the students were in favor of options that increased
their range of alternatives and were opposed to those options that impeded
them. For example, students were opposed to restricting courses they might
take on a pass-fail option basis to those outside their major department
and area requirements (2.53). On the other hand, faculty and administra-
tors tended to favor this option (4.30 and 5.20, respectively). A1l three
groups supported the proposition that professors should not know when
students are registered on a pass-fail basis.

It would appear from the data presented in Tables 20, 21, and 22 that

faculty and administrators are in closer accord in their sentiments
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than are students with either of the two groups. Generally, the diversity

of views appears greatest with respect to administrators and students.

12, Hewe knowCedgeable are studoets, faculte, and administiatons
dbeut the present pass-gact eption system of grading?

A constraint upon the utility of attitudinal data is the degre:
to which respondents have well delineated affective dispositions, pro
or con, toward the issue in question. As a means of inferring whether
respondents were sufficiently conversant with the pass-fail option system
to have developed stable attitudes regarding its value, the investigators
sougnt to determine how knowledgeable the respondents felt themselves to
be about the pass-fail option system, The results obtained are shown in
Table 23 for all three subgroups.

n the whole, the administrator sample judged themselves more con-
versant with the system than did faculty or students. The mean of self-
ratings of knowledgeability for the administrator sample was 5.54, as con-
trasted to 4.35 for the faculty sample and 4.28 for the student sample.
When the student sample is divided into pass-fail and ABCDF subsamples,
pass-fail students emerge as judging themselves to be appreciably more
knowledacable (5.05, than do their ABCDF counterparts (3.61).

Overall, the data for all three samples reveal feelings of average
to above average knowledgeability regarding the pass-fail system of grading.
However, it is important to note that 23 of the student sample, 19 of the
faculty sample, and 9. of the administrator sample rated themselves "1" or
"2" on the "not well informed” end of the seven-point scale. This sizable

minority, particularly among the students and faculty, who felt themselves
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te be not very conversant witih the pass-fail option system, raises a
question about the reliability of their responses to some of the questions
ashed.,  This finding also suggests the need for wider dissemination of
information to students and faculty about this alternative to traditional

yrading practices.

13, What are the types and extent of perccdved adminds trative
prebeems avesong gor beti admindstrators and facultn n confunction with
tie opdementatoon oy the mass-gadd eption grading sustem?

Taking a course on a pass-fail option basis is not restricted to
transactions occurring within the classroom. Administrative considera-
tions, such as determinin one's eligibility, usually involve advisers
in academic deans' offices, as well as faculty in the administrative
aspects of their jobs. When a student decides to change his enrollment
status, additional administrative steps are required. The investigators
felt that a comprehensive evaluation of the pass-fail system must inquire
into relevant administrative considerations. This was done in several ways.
Initially, questions were asked about the impact or perceived impact of
administrative practices on students. Subsequently, other questions in-
quired into the impact of administrative practices on administrators and,
secondarily, on faculty.

With respect to the stwﬂent data, students with some pass-fail
option eourse experience were asked for a global judgment regarding the
degree to which the administrative procedures necessary for pass-fail
registration had been an inconvenience. As shown by the data in Table 24,

requisite administrative procedures were not perceived as constituting a
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substantial inconvenience. The mean rating for those students who had had
pass-fail course experience was 3.08 on a scale on which "1" equalled "not
at all” and "7" equalled "to a great extent." It is noteworthy that 42
of the pass-fail student respondents rated the item "1."

Those students who had not previously taken a course at U. T. Austin
on a pass-fai1l basis were asked the related question, "To what extent have
the administrative procedures served as a deterrent to your taking a course
on a pass-fail option basis?" The mean rating for this item was 4.06.

This mean score is somewhat deceptive in light of the bimodal distribution
of the responses. As can be seen from an inspection of the ratings in

Table 24, 29 . of the student respondents considered the adrinistrative pro-
cedures not at all a deterrent (a rating of "1") while 247 considered the
administrative procedures serving as a deterrent to a great extent (a rating
of “7").

A parallel question was assed of the faculty. They were asked to
indicate their perceptions of the degree of inconvenience administrative
procedures related to pass-fail registration had caused students nnown to
them. 1lhe results obtained are shown in Table 25. Faculty responses were
quite similar to those of the pass-fail students. The mean for the faculty
sample was 2.81, indicating that the inconvenience they perceived was quite
limited. The inconvenience personally experienced by tne faculty them-
selves was even more limited. When asked the extent to which administra-
tive procedures had been a deterrent to their offering a course available

on a pass-fail option basis, the mean was a minimal 1.91. Sixty-eight per-
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cent of the faculty sample reported that it w2s "not at all" a consideration
for them,

The same questions asked of the faculty were also asked of the admin-
istrators. The data obtained are shown in Table 26. Students known to the
administrators were rated as having been moderately (4.39) inconvenienced
by these procedures. This relatively high mean score probably reflects the
fact that students known to administrators necessarily are likely to be
those requiring special assistance. The administrators' responses regarding
their personal experience with administrative procedures were very similar
to those of faculty. Administrators, too, indicated that the procedures
were only a limited detervent (2.43), with 547 reporting that they were
not at all a deterrent.

The three target sample groups were asked an additional series of
questions dealing with other administrative issues that have been raised.
Responses given to these questions by the student, faculty, and administra-
tor samples are shown in Tables 27, 28, and 29, respectively. As shown in
Table 27, students tended to concur that administrative considerations ap-
peared to be ‘ven greater weight in formulating pelicy regarding the pass-
fail option system than were studenu preferences (5.59) or faculty pref-
erences (4.93) on a scale on which "7" represents "strong agreement" with
the statement. Students tended to disagree with or were uncertain (3.42)
about the statement that faculty are less willing te spend time with pass-
fail students than with fellow students taking the same course on an ABCDF
basis. Similarly, student respondents tended to disagree (3.46) or were

uncertain whether or not faculty were likely to lower course standards for
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pass-fail students.

Faculty responses to the same questions listed in Table 27 are
shown in Table 28. Faculty appeared to be uncertain or neutral as to
whether or not greater weight was given to administrative considerations
over student preferences (4.10) or faculty preferences (4.05) in deter-
mining pass-fail policies. The faculty respondents disagreed with the
other two questions suggesting the possibility of differential treatment
heing accorded pass-fail registrants in their classes (2.59 and 3.59,
respectively).

As shown in Table 29, administrator responses to the administrative
issues tended to parallel those of the faculty on three of the four common
questions asked hoth groups. The single exception dealt with the issue
of lewering standards for a minimally passing grade. The administrator
sample was in mild agreement (4.76) with tie assertion, while the faculty
sample was in mild disagreement (3.59).

Two additional questions were asker >f the administrator sample
only. These two questions inquired as to . hether administrative considzr-
ations should be given greater weight than either student or faculty pref-
erences for determining policies about the pass-fail option system. The
administrators tended to disagree that administrative considerations should
be primary over student pre.2rences (3.48) or faculty preferences (3.06).

While there may be other facets of the administration of the pass-
fail option system that may be causing substantial difficulty to those
involved, only limited evidence is provided by these data in support of

the sterotypic "administrative hassle" as it applies to the pass-fail
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system or for undue administrative influence in policy formulation.
Similarly, relatively little evidence exists in support of a contention
that differential treatment is accorded pass-fail students, in contrast

to ABCDF students, by faculty.

14, what has been the experdence of admndstratons G {mplementang
the pass-gadt eption sustem?

In the deliberations on the pass-fail option system, it was apparent
that some concern existed regarding the task for administrators in imple-
menting the syster  The administrator sample was, therefore, queried about
the nature of the experience they had.

Initially, administrators were asked to make a rating of the degree
of difficulty they exverienced in administering two aspects of the pass-
fail option system. As shown in Table 30, administrators rated their ef-
forts as being of moderate difficulty with respect to pass-fail registration
procedures (3.71). It is important to note, however, the wide range of
responses given, and particularly the relatively large proportion of re-
spﬂndents rating at both extremes of the continuum. For example, 45% rated
the item "1" or "2," indicating minimal difficulty, and 33% rated the item
"e" or "7," indicating great difficulty. Given the differential degree of
involvement of the administrators in the sample, it may be that the "great
difficulty" raters were those most intimately involved in thg process.

The administrators' responses in characterizing the degree of diffi-
culty experienced by them in handling the "mper work" involved in ad-
ministering the pass-fail option system revealed an overall mean (3.69)

suggesting limited to moderace difficulty. As with the previous questior
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on this table, the mean is somewhat deceptive, considering the variability
of responses across the range of the scale. The comments made with re-
spect to administrators' ratings of the administration of the pass-fail
option system are also applicable here. While the overall administrator
sample was not experiencing particular difficulties with the attendant
paper work ! significant subset (28%) of the sample was.

The results applicable to the above two questions are subject to
a further constraint. Spontaneous comments given by several of the re-
spondentg regarding these questions indicate that there was some ambi-
guity with respect to the intent of the two questions. If alternative
constructions were placed on the meaning of the two items by the re-

spondents, the reliability of their responses would be decreased.

15, Iu practiee, what 5 the degree of admindstrator adherence
te the university and coldege ‘wiles specigying conditions forn participa-
tion n courndes on a pass-gail cption basds?

In administering the pass-fail option system at U. T. Austin, the
administrators or other academic advisers are asked to comply with five
University rules regarding eligibility. Also, a number of the colleges
and schools have additional rules for their own students. To ascertain
what the nature of existing practice was in implementing these rules,
administrators were asked what their experience had been in adhering to
cach of the applicable regulations. The results obtained are summarized
in Table 31. The data reveal a tendency to adhere to all rules most of

the time. Nevertheless, as can be seen from an inspection of the data,
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at least three rules were "rarely" or only "sometimes" enforced by a signi-
ficant minority of administrators. These three rules are (1) students must
state their intentions to register for a course on a pass-fail basis by a
given date; (2) the department concerned must decide whether a course

taken on a pass-fail basis may be counted as part of the student's major
requirements; and (3) advanced standing examinations on a pass-fail basis
may be permitted in required subjects. Whether or not these departures
from the rules reflect on the viability of the rules themselves is a Jjudg-

ment that s.ould be made by the persons most concerned.
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DISCUSSION

Conclusions

In reviewing the extensive amount of data compiled, the following

conclusions are indicated with respect to the basic questions posed:

Question #1: What was the incidence of student emroliment in
cou'tses on a pass-gail option basis at U. T. Austin durning the 1973 Fall
Semesten?

a. The incidence of student enroliment in courses on a pass-fail
option basis at U. T. Austin during the 1973 Fall Semester was 3,896
undergraduate course registrations. This number represented 2.51% of
all course registrations during the semester. On the basis of the 1.89
average number of courses taken on the pass-fail option basis by the
student subjects in this study, it is estimated that not more than 3,500
students accounted for these pass-fail registrations.

L. Given that the average number of pass-fail registrations for
student subjects who had pass-fail experience was 1.89, and that only 7%
of these subjects had taken more than three courses on a pass-fail option
basis it is clear that optional pass-fail registration is only a miniscule

part of any one student's total course work.

Question #2: Do certacn colleges on schecls have a Larger pro-
portionate enncllment than do others of students taking their courses on
a pass-fail option basis?

The relative incidence of pass-fail registrations across the various

colleges and schools varied widely from a high of 1,119 registrations in
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courses offered by tne College of Social and Behavioral Sciences to 14
in the College of Pharmacy. In no case was the proportion of pass-fail
course registrations out of the total number of all registrations for
that college or school greater than 6.54%. That proportion was achieved
by the School of Nursing (System-Wide). The second highest incidence
(4.53".) and the third highest (4.43%) were achieved by the College of

Education and the Division of General and Comparative Studies, respectively.

Question #3: What are the demographic charactenistics of students
cwrrentey cakdng coutrses on a pass-g§ail option bases? Specdjically, what
de tndéces oy academie potentdal and perfomance, classification Cevel,
sen, cotlege oy ctéigin, and pest-baccalaureate educaticonal plans neveal
about the meddt characteristics of a sample of students taking coutrses on
O s8-8t vption basds?

a. Students in the sample who had taken courses on a pass-fail
option basis tended to be similar in most respects to students who had
not. However, a small but consistent intellectual superiority was noted
in favor of the pass-fail students on a number of academic irdices.

b. The pass-fail student was most likely to be a senior who had
done all of his collegiate work at the University, was somewhat uncer-
tain of his future career plans, and was more likely to be majoring in
social and behavioral sciences or business administration than in en-

gineering, fine arts or pharmacy.

Question #4: What are the beliegs held by students, faculty, and

“admindstrators about the medal chatracteristics of students whe take courses
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e pass- gl option basds?

a. Students, faculty, and administrators predominantly believe
that those who take advantage of the pass-fail option are equally dis-
tributed across the total range of ability among students. This belief
is erroneous. Students who register on a pass-fail option basis are
skewed toward the upper ranges of academic potential and performance.

b. Faculty and administrators' beliefs that students are less
anxious about courses they take on a pass-fail basis are confirmed by
students' reports of what their actual experiences have been.

c. Faculty (52%) and administrators (74%) believed that students
taking courses on a pass-fail option basis work less hard than they
usually do in ABCDF graded courses. This impression was supported by
the impressions of approximately one-third of the student sample. On
the other hand, approximately one-fifth of the student sample reported
that they had actually worked harder.

d. A majority of administrators (57%) but fewer faculty (27%)
felt that students get less out of courses taken on a pass-fail option
basis than courses taken on an ABCDF graded basis. On the other hand,
approximately 39% of the students with pass-fail exp2rience felt they
had benefited more from the courses; only 11% felt they got less out of

the courses.

Question #5: What ate the beliefs of students, faculty, and ad-
mends thatons about the academic onientation and commitment to leanning
hetd by undengraduate students at U, T. Austin?

a. Faculty and administrators tend to support ABCDF grading as

being essential for undergraduate U. T. Austin students, while students
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tend to view ABCDF grading as being noxious but necessary academic routine.
Littl2 evidence was found of commitment to "learning for learning's sake."”
b. Students, faculty, and administrators concurred that grades are
necessary for purposes of graduate study and job placement and as helpful
feedback to both students and faculty.
c. HWhile students tend to prefer to minimize or eliminate grading,

faculty and administrators prefer not to do so.

Question #6. What are the principal reasons teputted by students
for thedr takdng coursed on a pass-gact basda?
a. The primary motives reported by students for taking courses
on a pass-fail option basis were to lighten their academic course loads
and to reduce the "threat value" of letter grades while taking the courses.
b. Secondarily, students felt thé pass-fail option served as a useful
vehicle for academic exploration in a minor or interest arca. It was seen

as an appreciably less viable means for helping select a major.

Question #7: What 48 the degnee of neponted satisjaction by stu-
dents wicn the pasb-sait courses they have taken?

a. Pass-fail students were moderately satisfied with the courses
they had taken on a pass-fail basis in accomplishing the intended purposes
the students had in taking them.

b. Pass-fail students were moderately satisfied in the global
sense with their experience in the 27 target classes examined, but they

were no more satisfied than were their ABCDF graded counterparts.
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Question #8: What ate the puimary neasons faculty and administra-
(s dmpute fo students as the bases for taking pass-jail counses, and how
"Cegatamate” do they considen these veasens te be?

a. Faculty and administrators are quite accurate in their percep-
tions of the primary reasons students are taking courses on a pass-fail
basis. These reasons include: (1) lightening one's academic load; (2) maxi-
mizing learning without having to worry about grades; (3) reducing anxiety
about one's grades; and (4) minimizing risk of low grades in an unfamiliar
area.

b. When faculty and administrators were asked to evaluate how
"legitimate" they considered student reasons for taking the courses to be,
a close correspondence was not found between the most frequent reasons
given (among 10 reported) and the frequency with which faculty considered
those reasons to be "legitimate." The most frequent reason, "lightening
one's academic load," was ranked eighth by faculty and seventh by adminis-
trators in degree of legitimacy.

c. Overall, faculty members do not perceive students as using pass-
fail courses as a vehicle for lessening class attendance; however, adminis-
trators on the average tend to believe that pass-fail courses result in

reduced attendance.

Question #9: Do students who are taking courses on a pass-fail
option basis neceive higher on Lowen gnades on the average than dv thein
classmates enmwlled <n the same classes on an ABCDF basis?

a. Both pass-fail and ABCDF graded students were achieving on the

average at a "B-" to "B" level in the 27 target classes surveyed.

b. No significant difference in the performance of the two Sub-

groups was found.
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Question #10: Do students whe are enmrolled (n coutses ou a pass-
AL eprdon basds report highex Loveds of satcsjaction with those courses
cn de the i1 classmates who ate taking the same coutses on an ABCDF
ghaded bas(s?

a. Both pass-fail and ABCDF graded students in 27 target classes
were moderately satisfied with the class experience they were having.

b. No significant difference existed in the relative level of
cverall satisfaction reported by pass-fail (5.32) and ARCDF graded stu-
dents (5.18) in the 27 classes.

c. Based on their experience in all optional pass-fail courses
taken at U. T. Austin, about one-third of the pass-fail students reported
that they wanted to take additional courses in the disciplines in which

they had taken their pass-fail work.

Question #11: What attitudes do students, paculty, and adminisitrna-
tons hotd towand specdfded hupothetical changes £n the pass-fail grading
sustem?

a. Studerts, faculty, and administrators concur that the under-
graduate pass-fail option system of grading should not be abolished.

b. Strongest support among students for this conclusion comes
from students with pass-fail experience.

C. Among those holding the opposing view, the strongest sentiment
came from the administrator sample.

d. Both faculty and administrators are almost equally divided
about the need for changing the system. A large proportion of both groups

are either uncertain or have no particular feelings cne way or the other.
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¢. Studehts; faculty, and acministrators concurred in supporting
the cesirability of changing the present system to require specification
of the minimum competence standards.

f. Students, facuity, and administrators concurred in supporting
the desirability of assuring that professors have no knowledge of which
students are registerec on a pass-fail option basis.

g. Administrators and faculty generally supported the suggestion
that pass-fail students be required to attain at least a "C" in order tc
receive a "pass" (CR) grade when taking a course on a pass-fail option
basis; students were only mildly opposed to the suggestion.

h. Students tended to favor change options that increased their
range or alternatives and were opposed to those tha: constrained them.

i. Faculty and administrators tenaed to concur ir seeing & need

for maintaining constraints on studenis' use of pass-fail opticns.

Question #12: How kncwledgeable axe sttudents, facultu, ard adminis-
thatonrs about the present pass-fail opfion system of grading?

a. Overell, students, faculty, and administrators were moderately
conversant with the pass-fail option system of grading. Among these three
groups, the administrators reported that they were the most conversant.

b. A significant minority (about one-fifth) of both the student and
faculty samples considered themselves almost completely nonconversant with

the pass-fail option system at L. T. Austin.

Cuestion #13: What are the tupes ana extent ¢f perceived administha-
Lave problems anising for both administratons ard faculiv in confjunciden
with the dmementation of the pass-gail option grading asystom?

&. hdministrative procedures necessary for pass-fail registration

were not perceivec by pass-fail students as bteing an inconvenience.

: o1
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c. Students:‘facﬁlty, and administrators concurred in supporting
the desirability of changing the present system to require specification
of the minimum competence standards.

f. Students, facuity, and administrators concurred in supporting
the desirability of assuring that prcfessors have no knowledge of which
students are registerec on a pass-fail option basis.

g. Administrators and faculty generally supported the suggestion
that pass-fail students be required to attain at least a "C" in order to
receive a "pass" (CR) grade when takirg a course on a pass-fail option
basis; students were only mildly opposed to the suggestion.

h. Students tended to favor change options that increased their
range 07 alternatives and were oppcsed to.yhose that constrained them.

i. Faculty and adminisr»ators tenaed to concur ir seeing & need

for maintairing constraints on stucen.s' use of pass-fail opticns.

Question #12: How kncwlcugeablc axe ttudents, gaculty, and adminds-
twatons about the present pass-jadl option sydtem of grading?

a. Overall, students, faculty, and administrators were moderately
conversant with the pass-fail option system of grading. Among these three
groups, the administrators reported that they were the most conversant.

b. A significant minority (about one-fifth) of both the student and
faculty samples considered themselves almost completely nonconversant with

the pass-fail option system at U. T. Austin.

Question #13: What are the tupes and extent of percelved admendistra-
{eee probtems anising go both admindistratons ard faculiv (: conjunciacn
with tie omplementation of the pass-gail option grading sysiom?

a. hdministrative procedures necessary for pass-fail registration

were not perceive¢ hy pass-fail students as teing an inconvenience.
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b. The preponderance of students who had never signed up for a
course on a pass-fail option basis did not consider the requisite admin-
istrative procedures as having served as a deterrent to their participation.

¢. Faculty members in the sample reported that the requisite ad-
ministrative procedures for pass-fail registration had not appeared to be
an inconvenience to students of their acquaintance or as a deterrent to
themselves in deciding whether or not to make available their courses on
a pass-fail basis.

d. Administrators reported that students known to them were
moderately inconvenienced by administrative procedures related to the
registration process. ;

e. The differential findings among the three samples may be due
to variable interpretations of the question, which some respondents may
have construed as limited to the initial registration and others inter-
preted to extend to subsequent changes in registration status.

f. Student respondents tended to perceive administrative con-
sideraticns as being given relatively greater weight in formulating policy
about the pass-fail option system than are student or faculty preferences.
Faculty and administrator respondents did not concur in this perception.

g. Students did not perceive faculty teaching courses on a pass-
fail option basis as according pass-fail students differential treatment
from that given ABCDF students in their classes.

h. Administrator respondents did not see administrative consider-
ations as being given greater weight than were faculty or student preferences

regarding the pass-fail option system, nor did they think they should be.

- o3
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Question =14: &hat s been the experdence of adminis traters in
amrtementong the pass-gacd eption system?

a. On the average, administrator respondents in the sample rated
their efforts in implementing the pass-fail option system as being of
moderate difficulty.

b. For a substantial minority of the administrator respondents,
implementing the ;::s-fail option system and attendant "paper work" have
been highly Jifficult, while for others the process has been of nminimal

difficulty.

Question #15: 1In practice, what (8 the degree of adminds taaton
adlictence te the widverscty and college wles speciiuing conditions gon
patcegataon (i counses on a pass-fall optior basis?

a. Compliance with most of the rules governing the pass-fail
option system has been observed.

b. The three rules most often ignored are (1) students must sta:e
their intentions to register for a course on a pass-fail basis by a given
date; (2) the department concerned must decide whether a course taken on
a pass-fail basis may be counted as part of the student's major require-
ments; and (3) advanced standing examinations on a pass-fail basis may be

permitted in required subjects.

Implications

It is significant to the investigators that the degree of contro-
versy surrounding the optional pass-fail grading issue has been so ex-

tended, even though pass-fail registration constitutes only a relatively
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small proportion of the students' academic program. Two major factors
may account for the difficulty: the first is a pragmatic consideration
and the second is a substantive issue.

The pragmatic issue centers on the administration of the program.
Those persons most intimately involved are heavily burdened by the ad-
ditional workload that implementation of the pass-fail option system
requires. It is not surprising that administrators strongly support
the change option that proposed limitirg to one tke rumber of times a
student might change his mind about his enroliment status as a pass-
fail or ABCDF graded student in a course. Presumably, rule changes or
increased staffing would be means of dealirc with tha roblem at this
practical level.

This second aspect is not easily dealt with. At the heart of the
issue appears to be a basic value conflict between students on the one
hand and faculty and administrators on the other. At stake are the faculty
and administrators' commitment to academic excellence in an upwardly mebile
university and the traditional prerogative of the faculty and administra-
tion to cictate the means Ly which educatioral objectives will be achieved
and standards maintained. The students have equally precious values at
stake. Their intent is to maximize their felt prerocative to increase
their control over the character and content of their educational experi-
ence, in pursuit of goals that are likely to differ from traditional
academic values to which faculty and administrators are prore to subscribe.
It should, therefore, be of no surprise that students support changes in
the present pass-fail option system that maximizes the range of alterna-

tives open to them, thereby permitting actualization of their diverse in-
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terts. Similariy, it is equally consistert that faculty and aaministra-
tors should continue to insist on thg prerogatives to specifyv the nature
and content of acaderic programs as ¢ means of actualizing their intents.

The problem is not limited to conflicting educaticna! objectives
as ends. At issue is also the means by which these means shall be ac-
complished. A central ethic of import to faculty and administrators is
the commiinent to scholarly diligence and ciscipline that is so well
personified in the experiences of faculty members and adrinistrators.
What is suggested by the data is a conviction on the part of faculty and
administrators that the pass-fail option system may be a vehicle for cir-
cumventinrg the acaderic rigors so certral to the value ethos of academie.

The resolution of the issue is dependent on the ceqree of willing-
ness of the faculty and administrators to accept the legitimacy of stu-
went uses of the university for ot .r than those to which faculty and
administrators tend to subscribe--uses that reflect something other than
a conmitment to traditional academic ideals.

The above picture is overdrawn and oversimplified. Not all unaer-
graduates have spurned traditional academic ideals, and mary faculty anc
administrators are sensitive to and sympathetic with students’ pursuit of
tneir own objectives. Nevertheless, the basic conflict ir this particular
issue, as with a rumber of other localized issues, revolves around how the

challenge for charge is received and how it is ultimately resclved.
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]Memorandum from Dr. Norman Hackerman to members of the Educational Policy
Conmittee, October 20, 1967.

2D&P 4026. [Documents and Proceedings of the Faculty (later University)
Council, page 4026. ]

3psp 4076.

§D&M 9282-9284. [Documents and Minutes of the General Faculty, pages 9282-
9284.

SpaM 9308.

6pgM 9297 and letter from Dr. W. T. Tucker to Dr. Norman Hackerman, February
19, 1968.

’Note to Mr. Byron Shipp from Ms. Betty Gibbons, with carbon to Dr. W. T.
Tucker, April 4, 1968.

8pap 5011-5012.

9P 5042-5043 and D&M 10449-10450.
10pgp 5111-5112; D& 5163-5164 and D&M 10551-10552.
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12pgp 5328-5330.
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15pep 5301,

16pgp 5425-5428 and D&M 10816-10820.
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The Vice President for Student Affairs, The University of Texas at Austin, April
1973 (Tynewritten).

]9Letter from President Stephen H. Spurr to Dr. Ronald M. Brown, dated June 26,
1973.

2°Berry, M. C., Appel, V. H., and Liberty, P. G., Jr., "Proposal for A Study of
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Table 2a

SUMMARY DESCRIPTION OF ENROLLMENTS BY COLLEGE OR SCHOOL OF THE CLASSES
FROM WHICH STUDENT SUBJECTS WERE TAKEN

¢

. — e —

College or Number of Number of Percent Of
School Undergraduate Undergraduate Total Registrations
Registrations Registrations Represented In
(Fall, 1973) In The Sample The Sample
School of Architecture 2.822' 81 2.87%
College of Business
Administration 16,137 94 0.58%
School of Communications 5,847 45 0.77%
College of Education 11,251 36 0.32%
College of Engineering 7,276 96 1.32%
College of Fine Arts 10,237 59 0.58%
Division of General and
Comparative Studies 4,494 53 1.18”
College of Humanities 25,019 54 0.22%
College of Natural Sciences 36,289 96 0.26%
College of Pharmacy 2,103 62 2.95%
College of Social and
Behavioral Sciences 33,03 184 0.56%
School of Nursing
(System-Wide) 627 9 1.44%
Overall 155,133 869 0.56%




Table 2b

SUMMARY DESCRIPTION OF THE CLASSES FROM WHICH THE STUDENT
SUBJECTS WERE TAKEN

Class Class Number In Number of P-F Number of ABCDF
Number Class Registrants Graded Students
1 P1 104 10 2 8
2 CH 325M 49 7 42
3 MUS 606A (a) 25 14 n
4 MUS 606A (b) 34 22 12
5 INS 357 16 4 12
6 HE 320 26 9 17
7 PHY 341 21 4 17
8 N 347 9 6 3
9 GOV 366 86 23 63
10 HIS 355 41 6 35
N cC 6300 26 7 19
12 PEN 363 49 8 M
13 OAL 340 N 4 7
14 GS 339 13 6 7
15 E 379M 17 8 9
16 J 325 21 3 18
17 6S 321 40 5 35
18 PHR 338 ° 62 3 59
19 ARC 348 81 6 75
20 ANT 325K 35 7 28
21 SPE 111L 24 8 16
22 PEN 320 47 6 41
23 EDP 66781 n 63 5 6
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Table 2b (Continued)
SUMMARY DESCRIPTION OF THE CLASSES FROM WHICH THE STUDENT

SUBJECTS WERE TAKEN

Class Class Number In Number of P-F Number of ABCDF
Number Class Registrants Graded Students
24 SOC 320K 22 4 18
25 RE 358 55 13 42
26 0A 304 23 4 19
27 EDP 667A1 15 ] 14

Total 869 195 674
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STUDENT PASS-FAIL OPTION QUESTIONNAIRE
- The University of Texas at Austin

Orientation: During the past year considerable discussion has focused on the
undergraduate Pass-Fail Option system of grading at U.T. Austin and its possible
sevision. Students, faculty, and administrators are agreed that insufficient
date are available on which to base reasonable decisions about the dcsirability
of change. Hence, carefully selected representative samples of all three groups
sre being asked to participate in this important survev. Your responses will
help to provide an adequate data base that will be used in formulating future
policies concerning the undergraduate Pass-Fail Option. Your opinjons will

. eount! Please help us by completing the attached questionnaire. Thank you.
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STUDENT PASS-FAIL OPTION QUESTIONNATRE

Directions: The questions listed below refer to the elective pass-fail system
‘(pass-fail option) at The University of Texas at Austin as presently availatle
to sophomore, junior, and senfor students. If your experience with pass-fail
courses has been at another collegiate institution, or if you are familiar
with the pass-fail system at the traduate level, or if you have taken required
undergraduate courses available Qnly on a pass.fail basis, disregard those exe
R periences. We want to get your impressions as they pertain to uwndergraduate
students at U.T. Austin who elect to take certain courses on a pass-fail option
basis. Respond to 0ll appropriste questions even if you are not entirely sure
of your answer, Usually, your first response is the bost one.
Please note that the term "ARCDF grading" is used throughout this question.
maire and refers to the traditional system of letter grading.

1. Write the name and numbor of the course in vhich you are completing this
Questionnaire:

name of course

bunber of course (e.g., Foych. X1)

unique number of courre

2. Are you taking this course on a Pass-Fail basis?
Q1) Yes
(2) No

. How satisfied sre you with this course? (Circle the appropriate number,)
Very Unsatisfied 1 2 3 4 5 6 7 \Very Satisfied

&. At the time you decided to take this course, the ABIDF grade you thought
you realistically could achieve was:

) __ as (0) _ B (o) ___c+  (ou) D+ @) __rF

(2) _ & (09) ___B (06) ¢ (03) __»o

————

() ___a (8) B (05) __ ¢ (02 ____ -

(Go on to the next page.)
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2

5. What gcrade avera;e have you eerned in this sourso up to this point, bosed
on grades received?

(13) __ A+ (30) ___ Be (07) ___C+ (08) __ De () __F
{12) A (09) __B (06) __¢ () __»
(12)

A= (08) B-  (05) ___ O~ (02) __ p.

6. How many undergraduate courses rhave you elected to take at U,T. Austin on
a Pass-Fall Option besis? Check appropriete number,

(0) ____ none
Q)
(2)
(3
)
(5) —
(6) ___

LTI C R Gl VN U 2

7+ How many courses have you taken at other collegiate institutions on a Pcsse-
Fell or Credit (Cr)/Non-Credit (NCr) basis?

(0) none

(1) 13
(2) __ 2
3.3
o) __ &
5) 5
6 6
8. To holp you in selectins your maior, have you eiected to take at least oni

eourse at U,T. Austin on a Pass.Fail basis?

(1) __ Yes

(2 ____ do

IF YOUR ANSWER TO QUESTION #8 WAS 29, OMIT QUESTION #9.

9 Ho; 1;:pomm. vas that (those) course(s) to you in helping you seloct.your
major
Vory Unimportant 1 2 3 & 5 6 7 Very Importani

(Go on to the next page.)
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J

OMIT QUESTION § 10 IF YOU «AVE NIT TAKEN A COURSE AT U.T. AUSTIN CF A PAS3.FAIL

OPTION BASIS.

10. For what othor purposes have you takon courses on a PasseFail Option tasis
at U.T. Austin? Checi oach item that applies and then rate the degroe to
which that item was successful in accomplishing its purpose. 7The scaile

indicated refers to tho foilowing:

1 = not at all satisfied

2 = moderately unsatisfied

3 = mildly unsatisfied

4§ = polthor satisficd nor unsatisfied
5 = mlldly satisfied
.6 = mederately satisfiod

7 = completely satis{ied

OTHER INTENDED PURPOSES FOR TAKING
COURSES ON A PASS-FAIL OPTIUN DASIS
AT U.T. AUSTIN

PEGRES TO WHICH YOU WERE SATISFIZD

WITH CUURSES TAKEN ON PASS.FAIL CPYION
IN ACCOIPLISHING THE INTENDED PURPCTES
YOU HAVE CiiscKid AT LErT. (Circle ap-
propriate number on checiked items only.)

COMPLETZLY
SATISFIED

NOT AT ALL
SATISFIED

' To lighten my load.

be To minimize tho risk of
low grades in ar unfamiliar
Aarga.

Ge To maximize my learning
without havirg to worry
about the grade.

d. To avoid competition with
students majoring in the
area.

(' To onablo mo to hold a
part-timo job,

f Had nover takern a pass.fail
courso before and wanted to
try it.

8. Boeauso I'm oppoczed in prine
eiple to other moans of
grading.

h. To enable mo to tako courses
outside my major area for uxe
ploratory purgoscs as a pose
sible minor or intcrest area.

i. To rcduce anxicty about my
grados,

~(write in)




- . 4

OMIT QUESTION F 11 IF YOU BAVE NYT TAXEN ANY COURSES ON A PASS-FAIL OPTION BASIS
AT U.T. AWSTIN.

11, This question inquires into your exverionces with courses you elcctod to

tako at U.T. Austin on a pass.fail bas!s, including those you may be taking

) right now, First, write in the name or number of each pass-fail course you &
havo takon in tho spaco indieated. Start with your most recent course <Z>
(this_course, i you ara Liking i% on a pass.fail basis) in Column 1l and
work backwards through Columns 2, 3, 4, 5, and 6. Next, read all af the %
deseriptive statements %o the o0t of the columns, Then, check cach of the {a%
blanks in Column ! correspondin: o the descriptive sertences that apply in 1&;
describing your reaction to your most recent pass-fail course, Check applie .'2?.
cable blark:z in Column 2 for your next most rocent pass-fail course. Repeat <%3)
this proceiure &n tho successivo ecolumns for as many such courses as you <sh
havo taken.

Col. Col. Col. Col. Col, Col.
1 2 3 L 5 6

NAMES OF COURSES TAkEM
(write in)

N/

&, This course counted toward fulfilling
specified Aroa Requirements outside the
dopartment in which I'm rajoring, -—

b, I worked harder than Y usually do for
& Gourse. s | ems | cm—

¢e I worked less hard than T usually do for

"R ANNrsSa, b I S Yot § dnaem,

d. I was less anxious about the course
than I usually am when I am graded on
an ARCDF basis,

e. I pgot more out of tho course han I
usually do when praded on an ASCOF basis, —

£+ I pot less out of Ltha courss than I
usually do when pgraded only on an ABCDF

basis, ——— oo | o

8+ It caused mo %o wan% to take at leass
ono additional courso in the same acaw
demiec diseipling, but I have not yol
done so.

he It causecd mo %o take at least one other
course in the samo acale~ie disclpline,

1« I would rocomnand this courso %o a friend

Je I would not have taken this course if 1t
had been offered only on an ALCDF B1848, |ee— — —

115
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A number of suggestions have beer made about potential changes in the

current undergraduate pass-fuil option system at U,T. Austan.,

Please rate

the degrec to which you would support or oppose each of the possible options
listed below by circling the appropriate number on the indicated scale at

right. Kecp in mind that the points on
following:

strongly oppose

mildly oppose
neither support
mildly support

NRAU LN -

the scale are equivalent to the

moderately oppose

nor oppose

moderately support
strongly support

POSSIBLE OPTIONS IN THD UNDERCRADUATE
PASS-FALL OPTION SYSTEM AT U.T. AUSTIN

DEGREE TO WHICH YOU OPPOSE OR SUPPORT
SUCH A CHANGE (Carcle appropriate number)

STRONGLY
SUPPORT

STRONGLY
OPPOSE

Leave it as it is,

b.

Abolish the undergraduate pass-fail
option completely.

(-1

Restrict it to courses outside
one's major department.

Restrict it to courses outside ohe's
major dcpartment and outside of Area
Requirements,

Restrict it to courses outside one's
major department and outside of Area
and Cellege Requirements.

f£.

Permit each College or School within
the University to set its own regula-
tions about *he undergraduate pass-
fail option.

Permit undergraduate students to take
as many courscs as they wish on a pass-
fail option basis, as long as they have
met the course prorequisites.

h.

Extend until the end of the semester the
point at which an undexgraduate student
can change from Pass-Fail status to
ABCDF status.

i,

Extend until the end of the semester the
point at which an undergraduate student !
can change from ABCDF status to Passe
Fail status.

3

The undergraduate student should decide
when he/she registers for a course
whether he/she will take it on a pass-
fail eption basis and should not be
permitted to change later.

(Question is continued on next page.)
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12. (Contanued)

POSSIBLE OPTIONS IN THE UMDERGRADUATE DEGREE TO WHiCH YOU OPPOSE OR SUPPORT
PASS-FAIL OPTION SYSTLM AT U.T. AUSTIN THE OPTION. (Circle sppropriate number.)

' "~ STRONGLY STRONGLY

OPPOSE SUPPORT

k. Require an undergraduate student to do
at least € (as opposed to D) work in a
course in order to receive a "pass" 12
when taking a coursc on a’pass-fail
option basis.

1. Require instructors to advise undere
graduate students tuking their courses
on a pass-fail option basis at the oute 1 2 3 4 3 6 7
set what the minimum competence stane .
dards for passing that course will be,

m. Require undergraduate students to have
a specified mininum cumulative gradee
point average before they may tako a
course on & pass-fail option basis.

n. Permit either pass-fail grading or
ABCUF gradang n all undergraduate 1 2 3 4 [3 '3 ?
courses that now use only pass-fail
grading.

0. Leave the matter of whether or not a
student may take a particular under- 1 2 3 4 3 6 2
graduate course on a pass-fail option
basis to the discretion of the profes-
sor involved,

P. Extend the eligibility to take courses
on 8 pass-fail option basis to freshmen.

q« Assure that professors have no knowledpe
of which undergraduate students are take ;
ing their courses on a pass-fail basis
and which students are taking it on an
ABCDF basis. The professor would turn in | 3 2 3 4 § 6 7
ABCDF prades for all students, and the:
appropriate course prade would be re-
corded by the Registrar.

. ¥. Do not use a failing prade reeeived in
an undergraduate course taken on a passe 1 2 3 4 5 6 ?
fail opticn basis an calculatang gradee
point averape,

!

8. For '‘cach undergraduate course tnpken on a
pass~-fail option basis, have the Repisa
trar also record in a special file tho
appropriate ABCIF ictter grade carned by
the student, and persit the ABCDF letter | 2 3 &4 5 6 7
grade to be retrieved and reported at the
student's request (for exampie, for grad-
uate school admissions or for employment
purposes.)

(Go on to the ncxt page.)
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13. On the U.T. Austin campus, a variety of beliefs exist about undergraduate stu-
dents' academic orientations an the purposes served by grading. Please express
your views ahout each of the statements below by circling the number on the seven
point scale that best reflects how you feel. Keep in mind t.at the points on the
scale arc equivalent to the following:

strongly cisagree
moderately disagree

mildly disagree

neither agree nor disagree
mildly agree

= mocerately agree

strongly agree

BEST COPY AVAILABLE

SOV DN e
e P & B r N

BELIEFS AROUT U.T. AUSTIN UNDERGRADUATE
STUDENTS' ACADIMIC ORIENTATIONS AND PUT- STRONGLY STRONGLY
POSES OF GRADING DISACREE AGREE

@. Most undergradunte stulents are morve ine
terested in the subject matter of their | 2 3 4 S 6 ?
courses than in the grades they receive.

b. Most underpraduate students need the in-
centive of grades to motivate them to 1 2 3 4 ] 6 ?
work.

€. Grades do not reflect how much under-
graduate stucdents get out of a course, 1 2 3 4 S ] ?

d. Most undergracuate stucents will do the
least work they can to get by, 1 2 3 4 ) 6 ?

¢. Crades are needed to et underpraduate
students know where they stand relative ! 2 3 4 [ 6 ?
to other students in the course. . .

f. GCrades are needed to let undereraduate |
students know where they stand with rea- 1 2 3 4 -3 3 ?
spect to mastery of the course content.

8. Grades are nceded to nrovide faculty
with feedback aYout the depree to which
they are getting their subject matter ° 1 2 3 4 H 6 ?
across to undergraduate stucents.

h. If it weren't for praduate school ene
trance requirements, underpracuate 1
grades would be unnecessary,

1. If it weren't for getting a jod, under-
graduate grades would be unnccessary. 1 2 3 4 s & ?

J. The purposes of higher ecducatson would
be better scrved if there were no une 1 2 3 [ s 6 ?
dergraduate grades at all.

k. Most undergraduate students are intere
ested in learning for lcarning's sale. 1 2 3 4 5 6 ?

1. It might be to an underpraduate student's
dicadvantuge later on if Ne/shic were to 1 2 3 4 S 6 7
take courses on a pass-fail hasis,

m. Most underpraduate students who elect to

take courses on a puss-fail option basis
work less hard than for ANCOF graded 1 2 3 4 S 6 ?
courses,

n. Most undergraduate students who elect to
take courses on a pass-fail option basis 1 2 3 4 5 6 ?
are achieverent-oriented,

0. It isx alwost irmousaible for an underprad-
vate student to get a failing grade when
taking a course on a pass-fail option basis,

(Go on to the next pnﬁ.)
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ANGWER QUESTION ¢ 14 TF YOU HAVE TAKEN OR ARE NOW TAKING AN UNDERGRADUATE COURSE
AT U.T. AUSTIN Cli A PASS-FAIL BASIS. ANDWER QUESTION # 15 IF YOU HAVE NEVER
TAKEis A COURGE AT UeWe AUSTIN OGN A PASS-FAIL OFTION BASIS.

1%,

5.

To what extent have tho administrative procedures necessary for pass-fail
rogistration been an inconvenience for you?

Not At A1l 1 2 3 o 5 6 7 To A Great Extent

To what extent have tho administrative procedures served as a deterrent to
your taking a course on a pass-{fail option basis?

Not At A1l 1 2 3 4 5 6 . 7 ToAGreat Extent

g

16.

7.

8.

19.

20,

al.

Administrative considerations appear Lo be given greater weight at U.T. Austin
in dotermining undorgraduste pass-fall option policies than studcnt pree
ferences. se—

Strongly Disagree 1 2 3 & 5 6 7 Strongly Agree
Administrative considerations appear o bo given groater weipght at U.7. Austin
in cotormining undorgraduate pass-faii optien policies than fo_sel¥Y pre-
feronces.

Strongly Disagree 1 2 3 U 5 6 7 Strongly Agree

U.T. Austin faculty aro less willing to spend time with an undergraduate
student taking a courso on & piss-fail option basis than with a classmate

taking the course on an AKCUF grading basis.

Rtvansly Dimagraa ) ? 3 4 5 6 7 Stranoly Agree

A U.T. Austin faculty member is likely to lowor his/her standards for a
minimally passing grade for an undergraduate student taiking his/her course
on a pass-fail option basis, .

Strongly Disagree 1 2 3 4 5 6 7 Strongly Agree

I think that undergraduate studenits who take courses at U.T. Austin on a
pass-fail option basis are usuaily: (check one)

(1) botter studonts
(2) poorer students
(3) _____ average studonts

(&) approximately equal numbers of better, poorer, and
avefazo studonts

(s) studonts from bolh cxtremes of ability levels
(the pooror and tza bettor)

Aftor my cxparience with takin; courses at U.T. Austin on a pass-fail option
basis, I would recomruni to & friend tnat he take undergraduste courses on a
pasc-fail option bas.s whenever possibio.

Strongly disagree 1 2 3 4 5 6 7 Strongly Disagree

(Go on to Lho noxt PAL0.)
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22, How well informod are you about the undergraduate pass-fail option system
of grading at U.T. Austin?

Not At ALl ) 2 3 [N 5 é ? To A Great Extent

DATA ABOUT YOURSELF:
2). Sext

() . _n

(2 ___F

(Eatimate if necessary)

(1) _ Top 20% ,
(2) Upper (first) quarter, but not top 10%

(3) ____ Second quarter
(4) ___ Third quarter

(5) —__ Fourth (bottom) quarter

25. Presont Classification:
(1) Freshman

(2) _____ Sophomore

(3) ____ Junior

(4) ____ Senior (fourth year)
(5) —_ Senior (fifth year)
(6) ____ Graduate

(?) —__ Special Student

(8) ____ Other:

26, SAT Scoros: (Estimate if necessary)
Didn®t take SAT

Mathematical . __ __ x ‘ _ -
Total s,

AEEEtmy SRS GERED SO

27 U.T. Anstin GradeePoint Averazot (on a 4,0 scale on which A=k, B=j, ete,;

B.Ley 2450

(a) . Overall Curulative Grade-Point Averago (Estimate if necessary)

(b) . Cumulative Grade.-Foirt Average in courses in your major
(Estimato if necossary)

(o) . If you havo no rmajor, your cumulative Grade-Point Average

An Uppor Division Courses (Estimate Af necessary)

(Go on to the next page)
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3.

32.

33,

10
Current Major: Sciect the appropriate code number from the attached sheet
(last page) and wrate at here. (For example, if your major
is English wnate in 0 62 .V

List in order (rmost recent to least recent) other majors, if ans (using
eppropriate code numbers from the attuched shect )

(a) ——— e e POSt recent previous major (code number)

) L __ next most recent previous major (code nuzber)
()
Are you a Transfer Student?
(1) — Yes
() ____No

Rext most recent previous major (code number)

If your answer to qucstion #30 was Yyes, write in your overall Cumulative
Grade-Point Average from your previous colicge(s): (Estimate if hecessary,)

L]
———— S Sa———

Are you planning to go on to a professional or graduate school?

Q1) Yes

L

(2) No

(3) Undecided

——

How certain are you about your career plans?

COMPLETILLY COMPI FTRLY
UNCERTAIN b 2 3 4 5 6 7  CERTAIN

If there are any additional matters relating to the pass-fail option for
undergraduate students at U.T. Austin on which you would like to give your
opinions or sugzestions, pluase write these beiow or on the back of this
page. Ne are especially interestea in any additional comments you may have.

Thank you for your cooperation.

Margaret ierry, Director
Pass-Fail Option Survey Project
Telephone: 471-13133
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L1ST OF MAJORS (bY COLLEGES):

Collvse of Ausiness Adnimastration: Collepe ot iuranitics:
1. Accounting 60, Clussics
02. Actuarial Scicnce 61, Czech
03. BRusiness, Freshman-Sophomore 62, English
04. Businoss, teneral 63. French
05. Business, Honors 64, German
06, Business, International 65. Greck
07. Business, Special 66, licdbrew
08. Business, Undetermined 67. 1talian
09. Engincering Route to Busainess 68. Latan
10. Fanance 69. Criental and African Languages
11. Insurance 70. Philosophy
12. Management 71. Portuguese
13. Marketing 72. Russian
14. Office Administration 73. Spanish
15. Petroleun Land Munagement 74. Undetermined in Humanities
16. Statistics and Operational Research _
17. Transportation Collepe of Natura. Sciences:
18. Norld Resource & Industries 75, Biosogy
76. Botany
School of Comimnigataon: 77, Chemistry
19, Advertasing 78. Chiid Developrent, B. S.
20, Communications, Freshman-Sophomore 79. Food Systems Management, B, S.
21. Journalism 80. Gencral Home Economics, B. S.
22. Radio-Teclevision-Film 81. Geolopy
23. Speecch 82. liome Economics, B. S.
83. Interior Design, o. S.
Coliesc of bducatr:on: 84, Mathematics
4. Education, Licmentary 85. Medical Technology
25. Education, Physical 86, Microbiology
26. Education, Sccondury 87. Nutrition
27. Education, Specaal 88. Trhysics
28. Education, Undetermined 89. Teacher Educatic- Home Economics
29, Teaching Certificate 90. Textiles and Ciothing. B. S.
a #i. Faysicy
Collene of Lnpinvering: : 92. 2o0logy
30, Acrospace $3. Undetermined, Natural 3cience
31. Architectural
32. Chenical Collepe of bocial and schavioral Scicnces:
33. Civil . 947 Anthrojology
34, Electrical 95, Edonomics
35. Engincering Science 96. Geography
36. Mechanical 9?. Government '
37. Petroleum 98. MHistory
99. Llinguisties
Lollepe o1 Fane Arts: 100, Psychology
& Art 101. Sociolopy
39, Art, Education 102. Undetermined, Social & sechav. Science
40. Art, History -
41. Art, Studio Special Advisang in Arts and Scicences:
42. Drama 103. Asian Studies
43. Drana, Education 104. Folklore
44. Drama, Production 105, licalth Professions
45, Fine Arte B, A, 106. International Studies
46, Music 107, Physical Therapy
47, Music, Education 108. Social Kelfare Studies

48. Music, Theory
49. Music, Applied

50. Mugic, Litcrature 109, Fre bental
51, Playwritang 110. Pre Med (Libcral Arts)
— 111, Nursing
General anc Comparative Stuules: 112. Pharmacy
2. Archeolo;acai dtuuies 113. law
$3. Archatecturc Studies . 114. Architecture
$4. Anerican Studies - 115. Undetermined {No Collcge)
85. L[Lthnic Studses 116, No Major Listed
§6. latain Amerycan Studies ’

57. Middle Fastern Studaces

58. Plan 1!

$9. Undctermined in Genecral and
Comparative Studies
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FACULTY PASS-FAIL OPTION QUESTIONNAIRE

The University of Texas at Austin

Qeiuntationt During the past year considerable discussion has focused on
the undergraduate FusseFaii Option system of grading at U.T. Austin and its
possible revision. Students, faculty, and administrators are agreed that
fnsufficient data are available on which to base reasonable decisions about

. the desirabilitv of chango. Hence. carefully seleoted representative sanplc;s
of all three groups are being asked to participate in this important survey.
Your responses will help to provide an adequate data base that will be :sed
in formulating future policios concerning the undergraduate Pass-Fail Option.
Please Lelp us by completing the attached questionnaire. Thank you,.
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Diractions: Tho quostions listed below refor to the elsctive pass-fail system

(pass~fail option) at tho Univorsity of Texas at Austin as prosontly available
to sophomore, junior and sonior students. If your experienco with pass-fail
coursos has boon at another collegiate institution, or if You are familiar with
tho pass-fail system at the graduate lovel, or if you havo taught reguired undere
graduate courses available only on a pass~fail option basis, disregard those ex-
perionces. We want to got your impressions as thoy pertain to undergraduate
studunts at U.T. Austin whp einct to tako certain courses on a pass-fail option
baais. Respond to all appropriate quostions evon if you are not entirely sure
of your answer. Usually, your first rosponse is the best one.

Pleaso note that the term “ABCDF grading® is used throughout this questionnaire
and refers to the traditional system of lotter grading.

¢ Write the dopartment and college (or school) in which you teacht

Dopartment College (or scnool)

2. Chock as many as apply:

8. I am currently teaching one or more eourses which are being taken
by some undergraduate students electively on a pass-fail option

a
1IN

b. I have proviously taupht one or moroe courses ot U.T. Austin which
have beon taken by undergraduate students on a pass-fail option -
basis,

¢« To the bost of my rocollection, no undergraduate student has taken
::y of my courses at U.T. Austin on an elective pass-fail option
sis.

J¢ I would estimate that my experienco with undergraduate students at U.T. Austin
electing to take courses on a pass=fail option basis has been with: (checik ono)

(1) no students

1 or 2 students

—(2)

(3) 3 to 7 students

4) 8 to 15 students

—(

16 to 25 students

)

26 to 50 students

—_(6)
51 to 100 studunts

—_—(?)

wee(8) more than 100 students
)

(Go on to tho noxt page.)
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OMIT QUESTIONS & AND 5 IF YO'! HAVE HAD XD UNDEZRGRADUATE STUDENTS TAKING YOUR
COURSES AT U.T. AUSTIN ON A PASS-FAIL OPTION HASIS.

4.

5.

As nearly as you can infor, what aro the primary roasons U.T. Austin
undergraduate students take your courso(s) on a pass.fail option basis?
(Check as many as app.ye Double check those you consider particularly
important.)

@. 4as an ald to the selection of a major.
b. to lighton their load.
Cs to minimizo the risk of low grades ir an unfamiliar area.
d. to maximize their iearning without worrying about their grades.
® to avoid competition with students majoring in the area.
fo. to enablo them to hold part-time Jobs.

because they had never tsken a pass-fail course bef: and
wanted to try it,

h. because they wero opposed in principle to other means of grading.

1. to enable them to take courses outside their major areas for

. exploratory purposes as possible minors or interest areas,
e J¢ to reduce anxiety about grades.,

e ke to got by with less effort,

e 1o other:

(write in)
@. I have no basis for rosponding.

In your personal Judgsoment, what would bo "lositsi=ato* reasons for U.T. Austin
undorpgraduate students to take your course(s) orn a pass-faij option basis?
(Check as many as appiy. Double check those you consider particularly im-
Pﬂl't-ﬁnt-o) .
4. a8 an aid to the selection of a ma jor,
b. to lighton their load.

¢. to minimizo tho risk of low grados in an unfamiliar aroa.

de to naximizo their learning without worrying about their grades.

@. to avoid competition with studonts majorinc in the area, -
f. to enable them to hold part-time jobs.

g because thoy had never takon a pass-fail course bafore and
wanted tq try it.

he because thoy were opposed in principle to other means of grading.

i. to enable them to take courses outsido their major areas for
exploratory purposes as Poszible minors or interest areas,

J+ te reduce anxioty about grades, .
Ko to jot by with less effort.
1. other:

\writo in)
m. I have no basis for respording. 126
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6. A nunber of sugiestions have Leen made about potential changes in the
currcut undergraduate pass-faal option system at U.T. Austan. Please rate
the degree to which you would support or oppoese cach of the possible options
listed below by circling the appropriate number on the indicated scale at
right. Keep in mind that the points on tie scale are equivalent to the
followang:

strongly oppose

moderalely oppose

Jildly oppose

neither support nor oppose

mildly support

moderately support

strongly support

BEST COPY: AVAILABLE

NV SN
® B " 3w oOoDR

POSSIBLE OPTIONS IN THE UNDERGRADUATE DEGREE TO WLICH YOU OPPOSE OR SUPPOR

PASS-FALL OPTION SYSTIM AT U.Y. AUSTIN SUCH A CHANGE (Circle appropriate number)
STRONGLY STRONGLY
OPPOSE SUPPORT

8. Leave it as it is. 1 2 3 4 s 6 7

b. Abolish the undergraduate pass-fail
‘ option completely, 1 2 3 4 5 6 ?

€. Restrict it to courses outside
one's major departucnt, 1 2 3 4 ) 6 ?

d. Restrict it to courscs outside one's
major department and outside of Arca 1 2 3 4 5 6 7
Requirements.,

©. Restrict it to courses outside one's
major department and outside of Area 1 2 3 4 ] ) ?
and College Requirenents.,

€. Permit each Collepe or School within
the Unaversity to set its own reguia- 1 ] 3 4 5 6 7
tions about the undergraduate pass-
fail option.

g. Permit undergraduate students to take

As many courses as they wish on a pass- 1 2 3 4 3 6 ]

~ fail option basis, as long as they have
met the course prorequisites.

h. Extend until the end of the serester 1he’
point at which an undergraduate student | i
can change from Pass-Fail status to
ADCDF status.

f. Extend until the end of the serester the
point at which an underpraduate student
can chanpe from ARCi:i' status to Pass- 1 2 3 4 5 6 7
Fail status, -

J. The undergraduate student should decide
when he/she registers tor a course
whether he/she wall tuie it on a pass-
fail option basis and should not be
permitted to change later.

b ——

El{fC 12 7 (Question is continued on next page.)




6. (Continucd)

POSSIBLE OPTIONS IN TuE UNDERCRADUIATL DEGREE 70 WHICH YOU OPPOSE OR SUPPORT

PASS-FALL OPTION SYSTLM AT U.T. AUSTIN THE OPTION.  (Cirele appropriate nunber.)
STRONGLY . STRONGLY
orroSL SUPPORT

k. Require mn undergraduate student to do
at least C (as opposed to D) work in a
course in order to receive a “pass” 1 2 3 4 5 6 7
when takinpg a course on a pass-fail
option basis. .

1. Require instructors to advise under-
graduate students taking their courscs
on a pass-fail option basis at the oute 1 2 3 4 s 6 ?
sct what the minimun coupetence stane
dards for passing that course will be,

®m., Require undergraduate students to have
a specified minimum cumulative grade-
point average before they may take a 1 2 3 4 5 6 7
Course on a pass-fail option busis.

n. Permit either pass-fail grading or

ABCDF grading in all undergraduate 1 2 3 4 [3 6 y J
courses that now use only pass-fail
grading.

0. Leave the matter of whether or not a
~ student may take a particular under- 1 2 3 ¢ s 6 2
graduate course on a pass-fail option )
Vesas lu ihe disviciive uf the pavics=

sor involved.

P. Extend the eligibility to faie courses
on a pass-fuil option basis tu freshmen.

q. Assure that prufessors have no knowledge
of which undergruluate students are take
ing their courses on a pass-fail basis
and which students are taking it on an
ABCDF basis, The professor would turn jn | 3 2 3 4 § 6 7
ABCDF grades for sll students, and the :
appropriate course grade would be re-
corded by the Registrar.

r. Do not use a failing grade rceeived in
an undergraduate course taken on a passe 1
fail option husis in calculating prade- 2 3 4 5 6 7
point average.

8. For each undergraduate conrse taken on a
pass-fail option basis, have the Regis=
trar also record in a special file the
appropriate ARCDF letter grade carned by
the student, and permit the ARCDF letter 1 2 3 4 3 6 y
grade to be retrieved and reported at the
student's request (for cxample, for grade
uate school admissions or fur cmployment .
purposes.) \

(Go on to the next page.)
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7. On the U.T. Austin campus, a varicty of beliefs eaist about undergraduate Stu-
dents' academic oracatataons and the purposes served by grading. fleasc express
your views about each of the statements below by caxclang the number on the seven
point scale that hest reflects how you feel, Keep in mind that the points on the

scale are cquavalent to the following:
. . . .-1.“ .
. 1 a%strongly disagree

S = moderately disagree
BEST COPY" AVAILABL

* mildly disagree

= neither agree nor disagree
= nildly agree

= moderately agree

= strongly agree

OV E A

BELIEFS ABOUT WL.T. AUSTIN UNDERGRADUATE
STUDENTS' ACANEMIC ORIENTATIONS AND PUR- STRONGLY STRONGLY
POSLS OF GRADING ' DISAGREE AGREE

8. Most undergraduate studenis are more ine
terested in the subject matter of thear i 2 3 4 [ 6 7
courses than in the grades they receive.

b. Most undergraduate students peed the ine
centive of grades to motivate them to 1 2 3 4 5 6 7
work,

€. Grades do not reflect how much under.
graduate students get out of a course, 1 2 3 4 s 6 7

d. Most undergraduate students wiil do the
least work they can to get by. 1 2 3 4 H 6 7

@. Grades arc nceded to let undergraduate
students know where they stand relative 1 2 3 4 [ 6 7
to other students in the course.

4. Cioded arc nevuved Lo jel uNtier g1 atuaLe
students hnow where they stand with ree 1 2 3 q [ 6 7
. Spect to maustery of the course content.,

8- Grades are nceded to provide faculty
with feedbackh about the degree to which
they are getting their subject matter 1 2 3 4 S 6 7
8cross to undergraduvate students.

h. 1If it weren't for graduate school en-
trance requirements, undergraduate
- grades would be unnecessary. 1 2 3 4 5 6 7

i. If it weren't for getting a job, undere
graduate grades would be unnccessary, 1 2 3 4 S 6 7

J. The purposes of higher cuucation would
be better served if there were no un- 1 2 3 4 s é 4
dergraduate grades at all.

k. Most undergraduate students are inter-
ested in learning for learning's sake. 1 2 3 4

1. It might be to an uncergraduate student's
disadvantage later on if he/she were to 1 2 3 4 H 6 7
take courses on a pass-fail basis.

m. Most undergraduate students who clect to
take courses on a pass-fail option basis 7
work less hard than for ALCHE graded i 2 3 4 5 6
courses.,

n. Most undergraduate students who eicct to
take courses on a pass.iail option basis | 2 3 4 §. 6 7
are achievement-oriented,

0. It is alnost arpossibie for on undergrau=
uvate student to get a failing grade wheu 1 2 3 s 5 6 9
taking a course on a pass-fuil option basis,

(Go on to the noxt pa ¢.)



8.

9.

10.

il.

az.

13.

a6,

My impressions about UlT. Austin undorgraduate students who elect to take
couries on A pass.fail option basis is that they most typically: (Check
all that apply.)

8. vwork harder than they usually do for courses.

b. work less hard.than they uwuaily do for courses.
C. &re less anxious about such courses than thoy are when graded on
an ABCD: basis.

d. got less out of courses than they usually do when the courses are
graded only on an AbCDF basis.

©@s Are encouragcd to take additional course worxk in the sare areas
83 & direct result of their exporiences.

f. tend to recormond to frionds tiat they take undergraduste courses
on a pass-fail basis whenover possible.

would not have taken those courses if they had been offered only
on an ABCDF basis,.

he other:

(write in)
i. I have no tasis for responding to this question.

To what extent have the aidministrative proccdures nncessary for pass-fail

registration soomed an inconvenience to those students known to you?
Notatall 1 2 3 & 5 6 7?7 To agreat extent

To what oxtent have thu administrativo procedures sorved as a doterrent to

your having taught a course avaiiavle on a pass-fail option basis?
Notatall 1 2 3 & 5 6 7 Toagrest extent

Administrative considerations appear to bo given groater weight at U.T. Austin
in determining undergraduate pass-fail option poiicies than studunt pruforencos.

Strongly disagree 1 2 3 4 5 6 7 Strongiy agree
Administrative consideratiors appoar to bo givon greoater weight at U.T. Austin
in detormining undergraduate pass-fail optiou -policies than faculty preferences.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree
U.T. Austin faculty are less willing to spend time with an undergraduate stue
dent taking a coursc on a pans-fail option Lasis than with another student
taking the course on an AilCUF graiing Lasis.
Strongly disagreo 1 2 3 4 5 6 7 Strongly agroe
A U.T. Austin faculty meuber 48 Iikely to lower his standards for a minimaliy
passing grade for an unierpraauato stuient taking nis course on a pass-falli

option basis.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree

(Go on Lo the noxt page.)
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15: I think that underiraduato stuirnts who take courses at UeTe Austin on a
pass-fall option basis are usually:

(1) bettor students

e(2) poorer students

e—(3) average students

(%) approximately egual numbers of better, poorer and average studonts

(5) students from bota extremos of ability levels (1.0. the botter and
the poorer)

16. Assuming tho mattor wore entirely up to you, and considering your porsonal
preferences for your own undergraduate courses, would yout (Check ono)

(1) profer that your courses not be available to ary student on a passe
fail option oasis

(2) prefer that they to svailable on a pass-fail option basiz to those
students of your choosing .

(3) prefor that they be available to any eligible students who desire
to take them on a pags-faii option basis .

(4) other:

(write in)

17. On the basis of what I know about the pass<fai} option system, I would rocom-
mend Lo an undergraduate student at U.Te Austin, in whom I was interested,
that he tako courses on a pass-{ail option basis whenecvor posaible.

Rteanaty Alesnprea ) 2 A h & £ 2 Stranly azrss

18. How well informed are you about the undergraduate pass-fail option system of
grading at U.T. Austin?

Not at all informed 1 2 3 & 5 6 7 Very well informed
DATA ABOUT YOURSELF:

19. Sox:
(1) nnm—— M '

20, Academic Ranik:

(1) e—— Teaching Assistant
(2) ___ Assistant instructor
(3) ——_ Instructor
(4) ____ Assistant professor
(5) ____ Associato Professor
(6) — Professor
(?) Lecturor

(8) ____ Other
2l Yearz on facuity (teaching expericnce st U.T. Austin)
(1) ___ less than i year
(2) ____ 1 to 3 years
(3) ____4 %o 6 years .
(b) 7 o 10 years
(5) —— 11 to 15 year:
(6) ____ 16 or more years
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22, Total years of coilegiate teaching experience (elsewhere and at U.,T. Austin):
(1) _____ 1less than 1 yoar
() ____ i to ) years
(3) . & to6 yoars
() ___ 7 to 10 years
(5) - 11 to 15 years
(6) ___ 16 or moro ycars

-

2)s At which of tho foiiowing studont classification levels do you most often
teach?

(1) . —_ Undergruduato -- lower division
(2) ___ Undergraduate -- upper division
(3) ____ Graduate -- masters lovel
(&) Graduate -- doctoral level

24, What research evidenco would you roquire to soriously consider changing your
thiniking or position, whother pro, con, or neutrui, in regard to the future
of tho Pass-Fail Option for stuuents at U.T. Austin?

25, If thoro are any additional mattors relating to the Pass-Fail Option for
undergraduate studonts at U.T. Austin on waich you would )ike to give your
opinions or surgestions, pleaso wrate Lhoso bolow or on thy back of this
pago, or tolephone Dr. Narzaret Borry, Project Dircclor (472-1133) or Or.
Victor Appal, Project Coorainator (471-7204)s We are especially interested
An any additional comments you may havo.

Murgarc/Berry, Directo
" Puss-Fail Optiun Survey. Project
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ADMINISTRATOR PASS-FAIL OPTVION QULST IONNAIRE

The University of Texas at Austin

Orientation: During the past year considecruble discussion has focused on
the undergraduate Pass-Fail Option system of grading at U.T. Austin and its
- possible revision. Students, faculty, and administrators are agreed that

insufficient data are available on which to base reasonable decisions about

of all three groups are being asked to participate in t.us important survey.
Your responscs will help to provide an adequate data base that will be used
in formulating future policies concerning the undergraduate Pass-Fail Option.

Pleaso help us by completing the attached Questionnaire. Thank you.

o ' 1[&'4'
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Dapert g,
(passefarl option) at The University of Toxaa at Austin as prosentiy avaiiable

to sophomore, Junior ami Sonior stuaonts,

Tho questions listad bnlow refor to tna oiective pasce=fall system

if your exporionco with pass-lall

“ourses has beon at anotner cellnzintn institution, or if you are {amiiiar witn

Lhe pass-fail systnm at tne Graouate loves,

or 4f you nave taught requirea uniure

firaduale courses avaiiabio Diul On A pansefaail option vbasas, disregard those ex-

parirncos.

Wo want to got Your inpiessions as they portain te undergsraduato

studonts at U.7. Austin wio eiect Lo ko cortain coursos on a pass-faii option

basis,

of your answor,

Rospordi to ali appropriate quustions even if you are not ontirely suro

Usuaily, your first response is the bost ono.

flonse note that tho torm "AUCUF graoing® is usod througnout tnis quastionnaire

1.

2,

Je

¥rite the

And rofors Lo Lhe traditiona) systom of lJottor craaing.

collngn (8ein0oi) or genoral administrative office in whicn you sorve

&8 an adininistrator,

eollego (or &chooy)

edministrative ollice

Check as many aa appiys

My administrative duties occupy 1007 of my vimo.

. a,

: b. T anm currently teacnings ono or more courses which are bning taxen
DY Somo undergraiuato sludents 0iuctivoly on a pass-fail option
bﬂSiBo

e ¢ 1 have proviousiy tanznt ono or more courses at U.,T. Austin wnitn
have boen tason by undorgraduate .tuionts on a pass-£3il option
basis,

s, @¢  To tho bust of my recolloction, no undor,raduate student has taken
any of my coursos at U.7. Austin on an oluctive pass«faii option
basis, i

8« Tno course(s) I teacn is (are) elective, but 1s (are) only offorcd
on & pass-fail opl.ion basis,

£+ The eourso(s).I Loach 18 (are) required, but is (aro) only offored
on & pass-fali opLion basis,

I would estimate that my exporionze with undor;raduate students at U.T Austin

elncting to take courson (tunsa of otans profossors as wolli as my own) on a

pans={ail option bas.e ras boeon witin: {chock one)

SN ¢
—( )
—_—(
—(h)
—_—(5)
—tb)
——(?)
e (B)

no studants

1l or 2 stunonts

J o ? Rtuinnta

8 1o 15 stuinnts

ih Lo 25 stuaonts

26 to 50 studonts

51 te 100 stunents

101 vo 500 stunonts .
more thaa %00 stuuonls

(o on to the noxt page)
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5.

2

A3 nearly as you ean infor, what aro tho primary reasons U.T. Austin undere
graduate studunts taxe cour.e(3) on a pass-fa.l option basis? {(Crhock as
many as apply. Douvle chock tnose you consider particularly important,.)

a.
b.
Ce
d.

f.

h.

i.

ke

i..

S
.

in your personal fudement,

42 an ald to the soicction of a major.

to lighten their load.

to minimize the risk of iow grades in an unfamiliar area.

to maximizo their learning without worrying about their graaes.
to avoid competition with studonts majoring in the area,

to - 1ble them to hold part-time Jobs.

Lecause they had nevor taken a pass-fail course before and wanted
to try Ait,

because thoy were opposed in prineiple to othor means of grading.

to enable them tn taie courses outside their major areas for
exploratory purposes as possibio minors or interost areas,

to reduce anxiety alout grades.
to got by with less effort.

other:

(writo in)
I have no basis for responding.

whati would bo "lrzitimata" reasons for U.7. Austin

undergraduate students to Laxo course(s) on a pass-fail option basis? (Cheek

88 many as apply.

Doublie chock thoso you consider parﬁ?uularly important.)
as an aid to tho seloction of a major. b

to lighten their load.

to minimize the risk of low grados in an unfamiliar area.

to maximize thoir learning without worrying about their grades.
to avoid competition with studonts majoring in the area.

to onable thom to hoid part-time lobs.

bocause thoy had nuvor taken a pass-fail course before and wanted
to try it.

bocause they wore opposed in principle to other means of grading.

to enable them to tako courses outside thoir major areas for eoxe
ploratery purposes as po58ibie minors or interest arcas,

to reduce anxioty about grades,
Lo ot by with Jess offort.

oltmr

(writo an)
T have no basia for rasponding.
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6. A .aumber of suggestions have been nmade about potential chunges in the
current undergraduate pass-fail option system at U.T. Austin. Please rate
the degree to which you would SUEpOrt or oppose cach of the, pos<ihble ovptions
listed below by carcling the appropriate numdber on the andicated scale at
right. Keep in mind that the points on the scale are equivalent to the
following:

strongly oppose

moderately oppose

mildly oppose

neither support nor oppose

‘mildly support

roderately support

strongly support

BEST COPY AVAILABLE
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POSSIBLE OPTIONS IN THEC UNDIRGRADUATE DEGREE TO WilICH YOU OPFOSL OR SUPMPORT

PASS-FALL OPTION SYSVLM AT U.T. AUSTIN SUCH A CHANGE {Circle appropriate aumber)
STRONGLY STRONGLY
orPoOSL SUI'PORT

@. Leave it as it §s. ] 2 3 4 5 (] ?

b. Abolish the undergraduate pass-fail
option completely. | 2 3 4 [ 6 7

€. Restrict it to courses outside
one's major department. | 2 3 4 ] 6 7

d. Restrict it to courses outside onc's .
Bajor department and outside of Arca 1 2 3 4« s 6 7
Requirements,

€. Restrict it to courses outside onc's
major department and outside of Area } 2 3 4 [ 6 7
and College Requircments.

£. Permit each College or School within
the Unjversity to set its own regula- 1 2 3 4 - 6 ?
tions about the undergraduate pass~
fai) option.

8- Permit undergraduate students to take
as many courses as they wish on a pass- 1 2 3 4 3 6 2
fail option basis, as long as they have
met the course prorequisaites.

h. Extend until the cnd of the semester  ac,
point at which an underpraduate stue t
can change from Pass-Fuil status to ! 2 3 4 5 ¢ 7
ABCDF status.

i. FExtend until the end of the semester the
point at which an undergraduate student
can change from ABCDF status to Pass.
Fail status.

3. The undergraduate student should decide |
when he/she registers for a course N BTN 3 4 S 6 7
whether he/she wil! taie 1t on a pass- :
fail option basis and =hould not by
permitted to change later.

|
. |

(Question is conginued t” page.)




6. (Continued)

POSSIDLE OPTIONS IN Thii UNDLRGRADUATE DEGREE TO WHICH YOU OPPOSL OR SUPPORT

PASS-FAIL DPTION SYSTEM AT U.T. AUSTIN THE OPTION. (Circle appropriate number.)
STRONGLY STRONGLY
OPPOSE SUPPORT

k. Require an undergraduate student to do
at least C (as opposcd to D) work in a
course in order to reccive a “pass"
when taking a course on a pass-fail
option basis.

1. Require instructors to advise under-
graduate studonts tahing their courses
en a pass-fail option busis at the out- 1 2 3 &4 s 6 7
set what the minimum competence stan-
dards for passing that course will be,

m. Require undergraduate students to have
a specified minirum cumulative grade-
point average before they may take a
course on & pass-fail option basis,

n. Permit either pass-fail grading or

ABCDF gradirg in all undergraduate 1 2 3 4 5 6 7
courses that now use only pass-fail
grading.

0. Lecave the matter of whether or not a
student may take a particular uader- 1 2 3 4 5§ 6 7
praduate course on a pass-fail option
Bro's 1 the discTetisn o8 the prolis-

sor involved.

p. Extend the cligibility to take courses
on & pass-fail option basis to freshmen.

q. Assure that professors have no knowledge
of which undergraduate students are tak-
ing their courses on a pass-fail basis
and which students are taking it on an
ABCDF basis. The professor would turn in 1 2 3 4 ] 6 ?
ABCDF grades for all students, and the
appropriate course prade would be re-
corded by the Registrar.

r. Do not use a failing grade received in
an undergraduate coursc taken on a pass- 1 2 3 4 s 6 7
fail option basis in calculating grade-
point average.

3. For cach undergraduate course taken on a
pass-fail option basis, have the Regis-
trar also record in a special file the
appropriate ABCLF letter grade carned by
the student, and permat the ARCDF letter 1 2 3 4 3 6 7
grae to be retricved and reported at the
student 's request (for caample, for grad-
nate schonl admissions or for employment | -
purpoies.)

(Go on to the next page.)
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7+ On the U.T. Austin campux, a variety of beliefs exist about underpraduate stue
dents’ academic orar *ationx and the purposes served by grading., [PMease express
« YOUL Vigeg, abopt, ey ¢ of the statements below by eircling the number on the seven
point scale that best reflects how you feel. Keep in mind that the points on the
scale are equivalent to the following;

1 = strongly disagree

2 r .oderately disagree

3 « nildly disagree

' - either agree nor disagree
s mladly agree

® m lerately agree

= strongly agree

~Nwv D

BELIEFS ABOUT U.T. AUSTIN UNDERGRADUATE
STUDENTS' ACADEMIC ORILNTATIONS AND PUR- STRONGLY STRONGLY
POSES OF GRADING DISAGREE AGREE

8. Most undergraduate students are more in=
terested in the subjcct matter of theirp | 2 3 4 s 6 ?
courses than in the grades they receive.

b. Most undergraduate students need the ine
centive of grades to motivate them to - 1 2 3 4 § 6 ?
work,

€. OGrades do not reflect how much under-
graduate students get out of a course. | 2 3 4 S ) 7

d. »~.st undergraduate students wall do the
least work they can to get bdy. i 2 3 4 s 6 ?

e. Grades are needed to let undergraduate
students know where they stand relative 1 2 3 4 [3 '3 ?
to other students in the course.

f. OULraaes are needed to let undergraduate
students know where they stand with re- b 2 3 4 [ é ?
Spect to mastery of the coursc content.

8. Grades are nceded to provade faculty
with feedback about the desree to which-
they are getting their subject matter 1 2 3 4 $ 6 ?
across to undergraduate students.

h. If it weren't for graduate school en-
trance requirements, undergraduate
grades would be unnccessary. 1 2 3 4 5 6 7

i. If it weren't for getting a job, under-
graduate grades would be unnecessary, | 2 3 4 5 6 7

J. The purposes of higher cducition would
be better served if there were no un- 1 2 3 4 [ é 7
dergraduate grades at all.

k. Most undergriuduate students arc intere
ested in learning for learning's sake. 1 2 3 4 s 6 2

l. It might be to an undergraduate student's

disadvantage later on if he/she were to 1 2 3 4 5 6 7
take courses on a pass-fail basis.
@, Most wundergraduate stuwdents who elect to
take courses on a pasc-fail option basis 1 2 3 4 3 6 )
work less hard than for ARCOF graded
courses, .
n.  Most underpraduate stwdents who tlect o )
take courses on a pass-fail option basis 1 2 3 4 S 6 ?
are achicvement-oricnted. 139

©. It is almust impos.s:hl';-"t‘m- un undergrad- |
uate student to get a failang gprade when ’
tuking a course on a pass-furl oprion hasis1

»—
~
[~}
F
w
-}
~
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8. My inpressions about U,T. Austin undergraduate students nho elect to take courses
on a pass.faii option basis is that they most typlealiy: (Check all that appiy.)

@, work harder than they usually do for courses.

b work less hard than they usually do {or courses.
6. are less anxious about such courses than they are when graded on an,
ABCDF basis. . .
e d¢ get less out of courses than thoy usually do when tho courses are graded
enly on an ABCDi basis,
©» are encouraged to take additional course work in the same areas as a
direct result of their expericnces.
—— f¢ tond to recommond to friends that thoy teke undergraduate courses on a
pass-fail basis whenovor possible.
g+ would not havo taken those courses if they had Leen offered orly on an
ABCDF basis,
—me he othor:

(write in)
1. I have no basis for responding to this question.

9. Studonts who take my class on a pass-fail opiion basis are loss likely to attend
class than those studon!s who are taking it on an ABCDF grading basis.
Strongly disagreo 1 2 3 &4 5 6 7 Strongly agree
10. To what extent have the administrative procedures necessary for pass-fail regis-
tration secmod an inconvenicnce to thosa studints known to you? .
Not at all 1 2 3 4 5 6 9 To & great extent
11, To what extent have tho administrative procedures soerved as a deterrent to your
teaching a course available on a pass-fail option basis?
Not at all 1 2 3 4 5 6 7 Toa great extent
12. Administrative considerations appear to be givon greater weight at U.T. Austin
in determining undergraduate pass-fail option policics the. Studert preferences.
Strongly disagreo 1 2 3 4 5 6 7 Strongly ogree
13, Administrative considerations stiould be given greater welpght at U.T. Austin in
determining undergraduatn pass-1ail option policies than stud-nt preferences.
Strongly disagree 1 2 3 4 5 6 ? Strongly agree
14, Administrative considerations appear to bo given groa‘or weight at U.T. Austin
in dotermining undergraduate passefail option policits than facuity preforencos.
-Strongly disagree 1 2 3 & 5 6 7 Strongly agroe
15. Administrative considerations shbowid be given greater woight at U.T. Austin in
determining undergraduaty passefail option policies than faculiy preferences.,
Strongly disagree 1 2 3 &4 5 6 7 Strongly agree
16. U.T. Austin faculty are less willing to spand time with an undergraduate stadent

taking a course on a pass-fail option basis than with another student taking the
course on an ABCDF grading basis.

Strongly disagree 1 2 3 &4 5 6 7 trongly agroe
17« A U.Te Austin faculty mumber is ilkoly to lownr his standamis for a minimally

pansing rrade for an underyatuate stidont tuking his course on a pass.rail
nption hasis,

Strongly disagreo 1 2 3 4 5 6 7 StLrongly ngrov
18, Mow difficult do you find tho administration of the current pass-fuil rogictration
proceduroes? .
Not at all diffiecult 3 2 34567 Extromoly difficult
19 How difficult do you find the administration of the current pass«fail special
paperwork invelve:?
Not at all difficuit 1 2 3 & 5 6 7 Extremely diffiecult

Q ]lél‘,
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22.

23.

24,

25

26.

REST COPY AVAILABLE o

I think that undergraduate students who take eourses at (.T. Austin on a passafail
option basis are usually:

(1) better studonts -
w(2) poorer studonts

e (3) average students

—(4) approximately equal numbors of bettor, poorer, and average students
cen(5) studonts from both cxtremes of ability levels ( the vetter and the poorer)

Assuming the matter were entiroly up to you, and considering your personal
preferences for undergraduato courses, would you: (Check one)

(1) profer that courses not be available to any undergraduate studont on a
pass=fail option basis

(2) prefer that they bo availablo on a pass.fail option basis to those
students accoptablu to tho instructor involved

{3) Prefer that they bo available to any eligible studonts who desire to take
them on a pass-fail option basis

(b)) other:

(write in)
On the basis of what I know about the pass.fail option system, I would rocommend
to an undorgruduate student at U.T. Austin, in whom I was interested, that ho take
courses on & pass-fail option basis whonever possible.
Strongly disagree 1 2 3 & 5 6 7 Strongly agree

How well informed are you about the undergraduate pass.fail option system of grading
at U.T Austin?

Not at all informed 1 2 3 4 5 6 7 Very woll informed

DATA ABOUT YOURSELF3:

Sex:

(1) M

() ___F

Academic Ranks

(1) _.___ Teaching Assistant
(2) _____ Assisiant Instructor
(3) —__ Instructor

(&) _____ Assistant Professor
(5) ____ Associate Professor
(6) ____ Profossor

(?) __ Lecturer

(8) ____ Other
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28.

.

10

Administrative Rank:

(1) ____ Presideat ' '
(2) ____ Vico Presidont

(3) _____ Assistant Vice Presidont

(4) ____ Dean

(5) _____ Associate Doan
(6) _____ Assistant Dean
(7) ____ Director

(8) Othor

Years in on administrative position at U.T. Austin:
(1) ____ less than 1 year

(2) ___1te 3 years

(3) ___ 4 to 6 years

(4) ____ 7 to 10 years

(5) ____ 11 to 15 years

(6) ___ 16 or more years

Years of teaching exporience at U.T. Austing
(1) ____ less than 1 year

(2) —___1to 3 yoars

(3) ¥ to 6 years

(4) ____ 7 to 10 yoars

(5) —_ 11 to 15 yoars

(6) 16 or more years

. Total years of cellegiate teaching experience (elsewhore and at U.T. Austin):

(1) ___ less than 1 year

(2) ____1to 3 years

(3) ___ 4 to 6 years

(4) ____ 7 to 10 yoars

(5) —___ 11 to 15 yoars

(6) ____ 16 or more years

At which of the following student classification levels do you most often teach?
(1) __ Undergraduate..lower division

(2) Undergraduate--upper division

(3) —__ Graduate--masters level

(s) Graduate--doctoral level
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2. What research avidonce would you requiro to scriousiy consider changing your
thinking or position, whether pro, con, or ncutral, in regard to the future of

the Pass-Fail Option for students at U.T. Austinl

3. If thore are any additional matters relating to tho Pass-Fail Option for under-
graduate students at U.7. Austin on which you would like to give your opinions
or suggestions, please write these bolow or on tho back of this page, or telephone
Dr. Margaret Berry, Project Director (471-1133) or Dr. Vietor Appel, Project
Coordinator (47i.7204). Wo are espocialiy intorested in sny additional comments

you may have.

Thank you for your cooperation. ' . Z

Margaret Berry, Director
Pass<Fail Option Survey Projoct
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THE PASS-FAIL OPTION: A REVIEW OF THE LITERATURE!

A review of the recent literature on grades or marks in higher education
indicates that interest and concern are increasing. Most of the written mater-
ial has been published since 1964. Attention was not lacking, however, prior

to the 1960's; the Encyclopaedia of Edqutiona} Research (Smith and Durbin,

1960) contains a review of published studies from 1910 to 1957, with the conclu-
sion that some promising changes had been proposed but that widespread agreeient
after half a century of discussion would have to await more rescarch into the
goals of instruction and the purpose of grading. More recently, Warren (1971)
drew a similar conclusion: most of the literature has been agout the form
rather than the substance of grading.

Grading practices are apparently sustained by a combination. of tradition
and custom. It is difficult to discern a true rationale or fundamental reason
for grading systems (Reiner, 1972), Educatiﬁnal institutions need grades or
evaluations of some form in a wide variety of situations: as indictators of
success or failure, as disciplinary devices, as other forms of evaluation
(Raimi, 1967). More specifically, grades are useful for a range of selection
activities, such as employment, promotions, graduate or professional school
selections, scholarship awards, and honors, as well as for motivation (Trow,
1968).

Most writers who have given attention to grading issues acknowledge

the existence of justifications for systems: selection, motivation and student

lpecent reviews of the literature on grading by Davidovicz (1972) and by
Reinder (1972) were useful and were relied upon extensively in the preparation
of this rsport.
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self-knowledge. A large number of writers view these justifications as satisfying
the need for expediency morc than the need for valid evaluation. The literature
contains many criticisms of the degree to which actual practice appears to
have been determined by factors other than the educatjional purposes of evalua-
tion (Reiner, 1972).

A report prepsred by a University of California committee after the
1964 uphcavals was a notable attempt to address grading issues with a backgroimd
of empirical infornation. The committee concluded that tha grading system at
all levels of the university penalized she imaginative student and rewarded
the conformist who did everything his professor expected of him (Miller, 1961;
Acadenic Senate, Bexrkeley, 1966; Axelrod et al., 1969). Hoyt, in more recent
study (1970), attempted to answer three questions by carefull; reviewing the
literzture: Are grading systems rational? Are they understandable? Are they
defensible? He concluded that they are rational only in a Very narrow scnse;
that they arc understandable if "understandable" is taken to mean "definable"

and "predictable'; that college grades are not defensible as comprchensive

indicators of student growth.

The pass-fail option as an antidote to the problem of grading

The most widespread antidote to the problem of grading is the increased
use of pass-fail grading systems, now found in large numbers of colleges and
universities. One study cited claims that about half of the colleges and uni-
versities in the United States have introduced some modification in their grading

systems since 1965 (Warren, 1971). Another report (Quann, 1970), summarizing
the results of a study of pass-fail grading trends, gives some reason to belicve

that many changes have been in the direction of fewer grade categories, or at
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least 'in the direction of eliminating or minimizing the failure category.
Replies to a survey of member institutions conducted by the American Association
of Collegiate Registrars and Admissions Officers (1971) indicated that about
one half of the institutions used traditional grading systems; 46% uscd systems
that combined traditional and nontraditional policies; and 2% stated they were
using nontraditionsl Systcms exclusively. Yuker (1969), who reviecwed the litera-
ture on pass-fail available before 1968, concluded that although not enough
rescarch was available to pernit final conclusions to be drawn, a number of
universities were adopting limited pass-fail options even though few of them
used pass-foil grades.exclusivcly. While the concept of pass-fail courses
is rather old, its widespread acccptancé is a recent innovation,

Some¢: collepes have swung completely away from grades, however, over to
pass-fail. Yale, for instance, is now pass-fail all the way. The University
of California at Santa Cruz opened its campus in 1965 with total pass-fail

grading and has seen no reason to change (Editors of Education U.S.A., 1972),

A number of other colleges could be added to the list.

Several authors have investigated the procedures used in pass-fail grading
(Bevan et al., 1969; Simpson et. al., 1970; Quann, 1970; and Johnson, 1970).
Students usually take about one pass-fail course per scmester. In most cases
the student has to demonstrate good academic ability before he can utilize
his option, and usually the pass-fail course cannot be in the student's major
arca. Simpson et al. (1970) reported that a failing grade does not affect
the GPA in about half the schools they surveyed. One procedure, not yet widely
adopted, is to eliminate dual grading standards by having instructors submit
letter grades for all students and then having the registrar convert these

to pass-fail grades (Johnson, 1970).
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Bevan et al. (1969) reported that those who favor pass-fail grading

argue that it relieves the pressure on students and channels them to learning

by making it easier to take courses they would not have taken otherwise. Thoseo
who argue against it claim that many administrative problems are created with
respect Lo such traditional procedures as the dean's list, academic probation,
academic suspensien, computations of GPA, admission to graduate and profussiona)
schools and admission of transfer students, These are not aress of pajor concern
to institutions that operate with a limited pass-fail option, though they arc

for thosc that are toially on pass-fail (Duvidovicz, 1972),

Problens in the research on Pacs-fuil prading

Reseurch on the pass-fai: option has not progressed exicnsivcly sinece

1967. 1n spite of the great amount of literature devoted to grading issucs

since that date, very little empirical ovidence is available with which to
formulate rational policies (Reiner, 1972). Wecms et al. (1971) found that

85% of the inctitutions using pass-fail had no evaluative data on theiy programs.
Most of the literature reports opinions and offers little substantiating data
(bavidovicz, 1972). From a research point of view, the pass-fail option is a
difficult independent variable to manipulate (Stallings et al., 1968). ‘lhere
seems to be a self-selection as to which students take the pass~ fail option,

To date, however, the criteria used to measure the effects of pass- fail have

been either grade point average or grades in pass-fail courses.

Characteristics of Students selgg}ing pass-fail option

Some researchers have identified characteristics cf students selecting

the pass-fail option, Stallings et al., (1969) explornd the possibility that

students who were high in "fear of failure" elect the pass-fail option, regardless
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.of their interest in the subject matter, in order to avoid an undesirable exam-
ination experience. The researchers expected pass-fail students would have the
greatest amount of test anxiety, but they found no difference between a group
of students enrolled under an A to F grading system and one enrolled for pass-
fail credits. They also found that their pass-fail sample showed a higher GPA
and carricd i.cavier course loads, The rescarchers also found no difference
between the groups in their rcasons for choosing pass-fail courses.

Priest (1971) administered a questionnaire to a sample consisting of 433
433 students. The rajority of those sampled favored a pass-fail grading system,
Those who favored pass-fail gfading aspired to high grades and expresscd a
ncgative attitude toward grading as being competitive. Priest also found that
those who favored pass-fail grading also tended to belicve that competition {or
grades does not promote learning and that there is too much competition for high
grades. These same students reported that they did not enjoy studying and preferred
evaluat1on of their performance on original projects. Ta contrast, those who
favored traditional grading believed that competition stimulates learning. 1hley
wanted to be gradcd on their work and went to their instructors for answers to
questions. In general, a clear distinction was drawn between the types of students
who favored pass-fail grading and those who did not. Significantly, neither attitude

was closely related to either aspirations for grades or actual school achievement,

Attitudes of Students taking pass-fajl courses

Attitudes of students who have selected the pass - fail option have also
teen studied. It is generally agreed that pass - fail grading causes students
to report a reduction in the amount of tension they perceive (Pavidovicz, 1972),
Stallings and Leslie (1970) were particularly critical of the effects of regular

ading. They concluded, "The undergraduate perceives grades as that proverbial
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sword hanging over his head which forces him to study content he otherwise
might not study,'" and pressures mount that can lead to cheating, a side-effect
behavior. They recommended that students be permitted to take a pass-fail
alternative when they want to do so and that if graduate schools conplain,
they should be defied, Hales et al., (1973) found that students in pass-fail
courses were less anxious, but this lessening of anxicty was accompanied by
a lowering of the mutivetion to achieve, a lowering of goals and a reduction
(as seen by students) in what was learned.

Researchers who have investigated attitudes toward the pass-fail option
(Sgan, 1969; Karlins, et al., 1969; Cromer, 1969; Bailcy, 1972; and the Office
of lnstitutional Research at Washington University, 1970) have consistently
found that students are overvhelmingly in favor of it. There is some doubt
as to whether students work as hard for pass-fail grades as they do for nuner-
ical grades; the evidence seems to indicate that they do not. Hodgkinson (1972)
said, "Whether we like it or not, the Protestant ethic is based on guilt and
pass-fail removes much of the guilt machinery." Karlins et al. (1969) found
that letter-grade students at Princeton did 80% of their readings and went to
85% of the lectures, while passfail .udents did 61% of the reading and caught
74% of the lectures. While some reported they had explored areas outside their
own major (Sgan, 1969), others said they did not (Johnson, 1950; Weems et al.,
1971; Bain et al., 1971; Delohery and McLaughlin, 1971; Hales, et al., 1973),

These findings could be the result of varying student characteristics
at different universities. It is difficult to draw a firm conclusion, but
on the whole, evidence indicates that students do not take pass-fail courses
to explore other areas; rather, they use it to give themselves more time in

other courses or for other things (Cromer, 1969; and Weenms et al., 1971).
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Achievement of students under pass-fail g;ggigg

Hellville and Stamn (1967) examined the grades of students enrolled in
pass-fail courses at Knox College and found that GPA's increased directly in
proportion to the number of pass-fail courses the student took and that the
mean academic performance within pass-fail courses was lowered.

Conflicting results were obtained in a study done by Gold et. al., (1971)
at Courtland College. They used samples of juniors and freshmen matched for
GPA, SAT scorcs and sex. Grades were submitted for all students, although soae
were converted to pass - fail grades. The authors found that the mean GPA for
both juniors and freshmen was significantly lower for those who took pass fail
courses. The experimental subjects demonstrated no compensat{ng improvenent
in the non-pass-fail courses, and cven after they returned to a system of tradi-
tional grading they continued to get significantly lower grades than the control
group. lﬁ this particular case, taking pass-fail courses had an advcrse effect
on college achievement.

Results from extensive surveys at Princeton and the University of Southern
Illinois indicate that students suffer some loss in motivation in their pass-fail
Courses, and possibly as a result they learn less (Delohery and McLaughlin, 1971).
bhile students who have a pass-f&il option will take a few additional courses that
they might otherwise have missed, a willingness to éxplore and try new arcas is
not assured by pass-fail grading,

Studies conducted by Sgan (1967) and Quann (1971) lend further support to
the argument that students do not perform well under pass-fail grading. Quann
reported that stﬁdents at Washington State University who took either pass-fail
courses or traditional courses did not differ significantly in GPA initially

but after the courses were completed, the regularly enrolled students received
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five times as many A's and 50% more B's than pass-fail students. Sgan found

that at Brandeis University, freshmen, sophomores and juniors rece:ived signi-
ficant)y poorer gradcs than they did under letter grading. There were no signi-
ficant diffcrences hetween seniors who take pass-fail courses and those who did
not. Since first year students did most poorly, Sgan concluded that "there would
seem to be some need for special prcparation and attention to first year students
if pass-fail is opened to them as an option." Merely allowing it, however, nay
not be a responsible educations) effort (p. 643),

Metzner and Sharp (1971) investigated whether pass-fail options at the
undergraduate level would encourage cducation majors to break away froa previous
elective choice and choose more courses in various scientific ‘and mathemstical
discipl®nes. They conclui -4 that the options hold little promise for developing

reater scientific or - . matical sophistication amon rospective teachers.,
g P £ prosp

Problems with pass-fail prading,

Recent studies have highlighted some of the problems associated with
pass-fail grading. While graduate and professional schools prefer applicants
with transcripts showing grades, a survey conducted by Goldstein and Tilker
(1969) of higher education institutions in New York State indicated that grad-
uate schools preferred a 4-point or less grading system for their own internal
purposes. Professional schools, on the other hand, preferred a 5 or more point
scale. Warren (1971) and Simon (1970) claimed that grades fulfill an adminis-
trative rather than an educational purpose, but that administrative needs such
as rewarding financial aid or honors are legitimate educational purposes. He
said graduate and professional schools are the primary beneficiaries of grades
for selection and are, therefore, the ones most concerned about departures

from traditional grading patterns.
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A survey conducted by the American Association of Collegiate Registrars
and Admissioms Officers (1971) showed that 44% of the institutions reported that
they disregard the pass-fail grades of transfer students. Another 28% hod not
established a policy, 21% requested additional information, and 7% assigned an
arbitrary quantitative value to the grades. Twenty-six per cent of vhe gradvate
schools that responded indicated that admission to their programs is cither
jeopardized or delayed by the pres '.ce of a substantial rumber of pass-fail
credits.. The data from this survey indicate that the effects of pass-fail grading
on transfer students is unclear but that gradu~te school appiicants expericnce
some harmful effects.

Needham (1970) of Simons College quoted the Law School ‘Admissions Test
Council as saying, "College grades make a contribution to the predictions of
law school grades that is not supplicd by the Law School Admissions Test." He
asked Simmons College students if they thought pass-fail grades on their trans-
cripts had an adverse effect on their application to graduate schools, transfer
application or employment applications. The number of students who perceived
unfavorable reactions against their transcripts was small in all cascs except
for transfer students.

A survey conducted by Rossman (1970) was in accord with these findings.
His sample consisted of 45 schools that were frequently attended by graduates
of Macalaster College. Sixty percent of the administrators indicated that the
reputation of the college would be considered in admissions decisions. Seventy-
five percent indicated that achievement test scores would take on great import-
ance for students with many pass-fail grades. He reported further that students
with 75% or more of their grades in traditional formats should not expericnce

difficulty in admissions. The results of this study indicate that students who
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come from schools that do not have established reputations and students who
do not scorc well on standardized achievement tests might suffer most from
pass-fail grading,

Only a small number of colleges are committed completely to a pass-fai)
system, and very few students graduate with more than 10% of their prades in
pass-fail form (Hofeller, 1671; Varren, 1971), Indications a1e that nost
students who Lave 2 high percentare of pass-fail prades and apply to gruduate
schools are aduitted but perhaps noet alueys to their first choice of school,
The effect on loss of feliowships or scholarships, however, has not yet been
determined (Hofeller, 1971,

Phi Beta Kappa (1969) reported that about 60% of thosc.schools that
respomded to their guestionnaire kept their usual grades in addition to indj-
cating whether the course was passud or failed, ond about 80% ranked students
in their respective classes by GPA, About 4% of the Phi Beta Kuppa chapters
reported no problens with pass-fail grading; another 129 indicated problems,
and 24% were uncertain about problenms,

A report by Railey (1972) indicated that employers in private industry
appear to be less concerned with the type of system by which a student was
graded th-n his previous work experience record, and government employers base
their hiring on government designed tests rather than grades. Acceptance to
medical or law school is, however, highly determined by previous scholastic
records, and professional schools such as these are not generally receptive
to records with nontraditional grading symbols.

Schoemer et al. (1973) mailed a questionnaire to 288 members of the
Council of Graduate Schools and received replies from 90%. Less than 1% (0.6%)

indicated that undergraduate grades were of little Oor no importance in admissions
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decisions. In general, data indicate that moderate percentages of nontraditional
grades--less than 10%--are of little hindrance to a student's chances for admi s-
sion to gradupte school. Once a student records 10% or more of neontraditional
grades, his chances for admission and financial support are jeopardized. In
ne cascs were significant differences found between public and private institu-
tions nor between graduate schools of different sizes. The data indicated
thzt doans of graduate schools appear to be uncasy about nontraditional prades,
but they do, perhaps begrudgingly, accept with no penalty modsrate numbers of

nontraditional grades.

Sugnested solutions

| Some solutions to the problems created by changing to nontraditional
grading systems have been sugpested., One method of dealing with pacs-fui)
grading was d:scribed by Tragesser et al. (1968). He suggested thot "Collepe
Level Examinatious" that messure achicvement in specific course areas might be
used when transferring credits is a.problem. The University of California at
Santa Cruz and Raymond College, both of which normally assign pass-fail grades,
Provide letter grades in science courses for premedical students at their own
request. Goddard College and Nasson College issue "descriptive analyses of
course work for transferring students."

The Department of Vocational Teacher Education at the University of |
Massachusetts, whose students sperd 50% of their time on non-course cxperiences,
uses a method of written evaluation to record individual student progress when
the traditional grading is not feasible (Johnson and Lauraesch, 1969). Leiseming
et al. (1970) described another alternative. At Westminister College, where
a 4-point grading system was adopted in 1965, academic progress is assesscd by

comparing hours earned each semester with a norm of 15.5 hours. No GPA is

obtained but students are ranked by this method.
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Massey et al. (1969) described a method used at Ohio Northern University
for determining such things as dean's list, cligibility for honor socicties,
graduate honors, and clazss rank. At this university onc-third of a student's
work goes ungraded, and GPA's are based only on graded courses. Instructorsa
fill out scparate honors recoamendstions that pre used only for intern=i
decision making and rve not part of the student's perwnent record. A simjlse
method is used at Tarkio Collcze (Aven and Breazier, 1369) where studeat teaching
grodes axe pass-fail, The stulent's Supervisor writes an evaluatiod that bLecorws
part of thu stuldent's acedemic credentials, Of the school superinteadint.s who
receive these written evaluations, 81% sz2id that they were suefficient. These
students roceive letter grades on other courses, ,

For scliools on a total pass-fail progran, possibly the most practical
solution is to keep a dual record of grades so that truditional transcripts
arc availsble on student request, (Tragesser et «l1., 1968) Another possibility
is to include descriptive summarics of course work in the student's acadenjc
record (Aven et al., 1969). There is 1o need to resort to cither of these
procedures, however, if only a limited pass-fail option exists.

A suggestion made by Reiner and Jung (1972) is to usc Pass, Honors and
No Credit as terms for evaluation, thus offering incentive for supcrior work and
doirg away with the stigma of failure on a student's record.

Pascal (1972) belicves that pass-fail experiments must be bused on a nodel
that constitutes a departure from traditional Jearning and tcaching. He describes
a programmed learning model with which pass-fail grading could be replaced by
8 pass-incomplete system of evaluations.

The National College of Education, Evanston, Il1linois, abandoned the

traditional American grading system because the faculty considered it to be
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detrimental to, rather than supportive of, the goals of their curriculum (Troyer,
1970). The new system was grounded on the premise that a)l students, as unique
individuals, can develop adequacy in a field of study if given proper instruciion
and the hecessary time, bhen performance poals were met, completed courses were
listed on the studeat's official transcript.
Viile pass-fuil is the more prominent tread in new grading techniques,
the eredit/no-credit option, with complete elimination of the concept of "failure,"
is the emerging pattern (Quann, 1970). keiner (1971) sugpests a nuwber of pro-
posals for change nade by other writers, Quann, discussing grading trends, said,
"It is difficult to determine whether they (nontraditional systens) are intended
a5 a panacca to cure the ills of traditional grading or a placcbo to pl::ate
restive students and faculty." There is no evidence that traditional grades are
better predictors of future acadenic success than are nonconventional grades
(Feust, 1971),
Thorndike (1969) warns prospective inrovators that grading practices are
decply embedded in the total institutional culturc. He wrote:
The culture may be an imperfect and irrational one,
and the current grading bchavior of faculty members may
lack psychometric elegance and be in some respects er-
ratic and even capricious. But a modus vivendi has
typically been worked out between the traditions of
marking and the rest of institutional culture. It is
partly for this reason that faculty grading practices
are so resistant to change. One who would reform the
marking system of an cducational institution neceds first
to acquire a profound understanding of the culture of
that institution.
Sgan (1970) postulates that a shift in emphasis from the nature of the
student to the nature of the discipline might well be in order. He pointed out

that Kelly and Thompson (1967) reconmended that courses in Structural, system-

atic disciplines (mathematics, physical science and some social Sciences)
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utilize only pass-fail; that courses interweaving knowledge and practical shills
that nay be tested for actual perfection (the professions and the performing
arts) utiliic both pass-fail and letter grades; and courses in conjectural and
modal disciplines (hunanities and some social scicnees) use only letter prades.
Whatever changes in a grading schewe are adopted, they shovld not be
considered in isolation. Grading pelicy is on integral part of a tota) academic
progran. It should refleet the philosophy of the institution and not be con-

cerncd merely as a fomm of cducaticnal nechanies {(Joknson, 1970).

Conclusions

T ¢ e—

This cursory review of the litcrature on pass-fail grading leads to
the following conclusions:

1. Evaluation of college and university students is legitimate and neces-
sary for a nurher of reasons (Reiner, 3972; Raimi, 1967; Trow, 1968) .

2. Grades and marks in a variety of forms presently are the major devices
used for evaluations (Miller, 1966; Acadenmic Senate, Berkeley, 1966; Hoyt, 1970).

3. Pass-fail and similar grading systems, widely adopted since 1965,
appear to be populur modifications of traditional systems (Warren, 1971; Quann,

1970; Editors of Educstion U.S.A., 1972; Sgan 1969; Karlins et al., 1969; Cromer,

1969; Bailey 1972; OIR at Washington University, 1970; Hewitt, 1967).
4. Students do not teke pass-fail courses in order to avoid evaluatiop: .
but once having taken them, their performance in both those courses and in t»
ditionally graded courses declines (Sgan 1970; Gold et al., 1971; Quanm, 197i;.
5. Students do not take pass-fail courses to explore work outside of
their own major, but rather do so to lighten the course-work burden (Davidovicz,

1972; Johnson, 1970; Weeus et al., 1971),

[ ]
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6. Freshmen suffer most acaderically from taking pais~fai) prades and
s0 they should not he rermitted the option or they should reccive special
guidance when they elect to do so (Qumm, 1971).

7. Students using the pass-fai) option report a reduction in the Lmouni
of tensicn they perceive (Davidovicz, 1972; Stallings wnd besdic, 1970; D:les
et al., 1973; Eciley, 1072).

8. Students do not ustitlly perferm as veldl u! p pesa-Tail prod ng,
Interest in the subject mutter is dininish.d. (Quann, 197); Spna, 1870; Powel),
1970; Johrnsson et al., 1971).

9. The elimination of failing prades from trunseripts is being procticed
more widely than previously (Simgpson et 2l., 1970). .

10. Most schools do not huve Rajor problems with pass.-faj) Lrécing becavse
the; offer it only as & limited option (Necdhir, 1970),

11. While students with a substantio) nurber of credits in pass- il
courses can transfer to other colleges or be adwmitted to graduate and profen:ional
schools, they are less likely to get into the school of their choice and chinces
to get financial aid are Jeopardized (Schoemer,gg,ﬂl,, 1973; Needham, 1970;
Rossman, 1970; AACRAO, 1971; lassler, 1969),

12. When students with weay pass-fail grades epply to gradunte or pro-
fessional schools, the schools tend to give morc weight to scores on achicvenent
tests (Rossman, 1970).

13. Dbouble bookkeeping systems or written cvaluations can scrve to supple-
ment transcripts of studoents who have a large percentage of pass-fail courses
(Tragesser et al., 196&; Aven et al., 1969; Johnson et al., 196%; Massey, et al,,
1969; Johnson, 1970).

14. Institutions are not yet doing the nccessary research or using adeguate
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al., 1971; Davidovicz, 1972; Stallings, et al., 1968).

15. Research on the success or the failure of the pass-fai) option is
still inconclusive. It is clear, however, that somcthing is wrong with the
traditional grading systems--not becuuse evaluation attewpts are invalid, but
because grading systems in purticular, as svaluation atteompts, appear to he
invalid. Other than the clear suggestion that grades act as motivaters, it
appears that prades serve uo valid cducational function wad that they may do
a great deal of harm when scrving conveaient adwministrative functions (Reines,

1972; bavidovicz, 1972),
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Additional appendices to this report are on file in the
Office of the Vice President for Student Affairs

The complete set of computer out-put is in the
Measurement and Evaluation Center
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